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Combhairle na Gaelscolaiochta

Achoimre
Fheidhmeach

Ta scolairi ar aon intinn go mbionn bonn eolais
agus tacar sainscileanna ar leith ag teastail sa
tumoideachas - .i. abhar acaduil a theagasc tri
theanga bhreise — agus gur luachanna gairmiula a
stirann an tumoideachas. Mar sin féin, go dti seo,
ni aithnionn ach lion beag staidéar na hinnitlachtai
sin a bhaineann go sonrach leis an tumoideachas
agus a bhionn de dhith san oideachas lan-Ghaeilge
(mar shampla O Ceallaigh, Hourigan & Leavy,
2017, 2019). Thairis sin, nil na huirlisi bunaithe ar
thaighde againn chun measunud a dhéanamh ar
eolas muinteoiri tumoideachais agus ar a gcumas
na scileanna oideolaiocha sonracha sin a chur

i bhfeidhm. | dtionscadal taighde a mhaoinigh
SCOoTENS, rinne Nig Uidhir agus O Ceallaigh
(2023) na luachanna, na réimsi eolais agus na
cleachtais oideolaiocha sin — até fior-riachtanach
agus a bhaineann go sonrach leis an tumoideachas
— a shainaithint 6 pheirspictiocht an oideora lan-
Ghaeilge uile-Eireann.

Dearadh creat fairsing bunaithe ar thorthai an
staidéir sin chun machnamh, meastoireacht agus
forbairt a spreagadh i measc muinteoiri. Baineadh
Usaid freisin as raon leathan litriochta a bhaineann
leis an tumoideachas chun an t-abhar a fhorbairt
(mar shampla Cloud, Genesee & Hamayan, 2000;
Guerrero & Lachance, 2018; Mac Corraidh, 1998;
O Ceallaigh & Ni Shéaghdha, 2017; O Ceallaigh,

Hourigan & Leavy, 2017, 2019; Tedick & Lyster,
2020; Tedick & Mathieu, 2018). Tri théama
uileghabhalacha ata sna hinnitlachtai a bhaineann
go sonrach leis an tumoideachas, mar ata: fis
agus luachanna; eolas muinteoiri lan-Ghaeilge;
agus scileanna agus cleachtais oideolaiocha. Leis
na téamai sin, tugtar Iéirithe cuimsitheacha ar
chleachtais teagaisc eiseamlaireacha. Ta réimsi
éagsula leabaithe i ngach aon téama diobh, agus
ta gnéithe éagsula ag gabhail le gach réimse.

Baineadh leas as an teoiric shoch-chulturtha,
agus usaideadh lionsa léirmhinitheach chun an
staidéar modhanna measctha seo a threoru.
Uséideadh modhanna éagsula bailithe sonrai

(.i. ceistneoir fairsing ar line, agallaimh le
focasghrupai, ceardlanna comhdhala), agus
bailiodh sonrai 6 phriomhphéirtithe leasmhara

ar fud chontanam an oideachais lan-Ghaeilge i
dTuaisceart Eireann agus i bPoblacht na hEireann
chun léargais a fhail ar an chreat le linn an phraisis
comhairliichain. Rinneadh anailis ar shonrai agus
rinneadh an creat a bheachtu agus a fheabhsu
bunaithe ar an aiseolas a fuarthas ¢ mhuinteoiri
lan-Ghaeilge faoi oilidint, 6 mhuinteoiri agus 6
phriomhoidi ata i mbun oibre i mbunscoileanna
agus in iar-bhunscoileanna lan-Ghaeilge, lena
n-airitear aonaid lan-Ghaeilge agus scoileanna sa
Ghaeltacht, 6 oideoiri muinteoiri, agus 6 scolairi
agus speisialtoiri i réimse an tumoideachais.
Fuarthas léargais agus dearcthai luachmhara 6
chomhairliichan le saineolai idirnaisiinta ata ag
saothru sa ghort, rud a spreag an machnamh
agus a mhaolaigh claonadh an taighdeora. Leis
an iarracht chomhoibrioch sin, rinneadh bailiochtu
breise ar na torthai agus airithiodh a n-iontaofacht.
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An fhis ata againn na go mbainfidh muinteoiri

sa ghort Uséid as an chreat mar uirlis le haghaidh
forbairt ghairmiil, .i. feasacht a fhorbairt ar na
réimsi sin ar ga iad a fhorbairt, réimsi a aithint

ina bhfuil an muinteoir ar fheabhas ar fad,

agus tuiscint nios doimhne a chur chun cinn ar
ghnéithe comhthéacsula agus b’fhéidir ar
ghnéithe corasacha a chuireann bac ar an teagasc
agus ar an fhoghlaim éifeachtach san oideachas
lan-Ghaeilge. Is infheidhme a bheidh an creat

thar shuiomhanna teagaisc éagsula, lena
gcumhdaitear clair thumoideachais éagsula

amhail Gaelscoileanna, scoileanna Gaeltachta,
Gaelcholaisti, agus aonaid lan-Ghaeilge. Ina
theannta sin, samhlaimid gur rud Usaideach a
bheidh ann do mhuinteoiri nua agus do mhuinteoiri
seanbhunaithe araon. Thar aon rud eile, is é an
cuspoir ata ann feabhas a chur ar fhoghlaim

na ndaltai tri fheabhas a chur ar an teagasc sa
tseomra ranga.
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Intreoir

Sa chaibidil seo, tugtar spléachadh ar an chomhthéacs don tsaothar seo.
Cuirtear spriocanna an tionscadail faoi bhur mbraid. Tugtar Iéargas ar sholathar
oideachais muinteoiri don earnail lan-Ghaeilge agus minitear an frama taighde a
bhfuil an creat féinmheasunaithe bunaithe air.

Comhthéacs

Rinneadh an tionscadal seo a choimisiunu

mar thoradh ar mholtai a foilsiodh sa Tuairisc

Tus Cothrom (RO, 2021) a rinne anailis ar
thearcghnothachtail oideachais i dTuaisceart
Eireann. Thug Tus Cothrom fianaise ar shior-
thearcghnothachtail oideachais agus an nasc le culra
socheacnamaioch ar bhonn forleathan. Maidir leis
an Ghaeloideachas, d’aithin an Painéal Saineolaithe
go raibh lion ard Gaelscoileanna suite i gceantair faoi
mhibhuntaiste agus go raibh tacaiocht de dhith ar
an earnail maidir le hacmhainni, riachtanais forbartha
gairmiula na muinteoiri agus maidir le spreagadh
lucht labhartha na Gaeilge le dul isteach in
Oideachas Tosaigh Muinteoiri, lena chinntid go riartar
go hiomlan ar riachtanais na bpaisti ata i mbaol
tearcghndthachtala in earnail na Gaelscolaiochta
(RO, 2021, 64). | gcomhthéacs an oideachais lan-
Ghaeilge, is iomai gné den tsolathar a bhfuil dul
chun cinn suntasach agus forbairti cruthaitheacha

le feiceail inti. Mar sin féin, fagtar réimse tosaiochtai
a éirfonn nios casta agus nios dushlanai don

phobal Gaeloideachais mas ga doibh dul i ngleic

leo faoi thionchar na héagothroime a chothaionn
tearcghndthachtail. D’ainneoin forbairti i solathar

an oideachais lan-Ghaeilge, bionn sé deacair clair
thumoideachais a chur i bhfeidhm agus bionn

dushlain shainiula ag baint leo le haghaidh muinteoiri,
foghlaimeoirf agus tuismitheoiri araon (O Ceallaigh &
Ni Shéaghdha, 2017; O Duibhir, 2018).

D’iarr Comhairle na Gaelscolaiochta tionscadal
taighde-bhunaithe a d’fhreagrodh do cheisteanna
a bhain le hoideachas muinteoiri mar aithniodh go
mbeadh dldthnasc idir dul chun cinn na ndaltai
agus an tacaiocht ghairmitil a chuirtear ar fail don
fhoireann teagaisc. Sin é an sprioc a chuir udair

na tuairisce seo rompu sa tsaothar seo. Coinnitear
focas ar an bhunphrionsabal a aithnionn an rol
criticiuil a imrionn muinteoiri ardchaighdeain i saol
daltai (RO, 2016) agus a dhearbhaionn Tedick agus
Lyster, “It has been long established that teachers
are the most important school-level factor impacting
student achievement” (2020, 46).

Aidhmeanna an tsaothair

Is iad na haidhmeanna ata leis an tsaothar seo:

e croi-innitlachtai an mhuinteora tumoideachais
lan-Ghaeilge a dhearbhu mar aon le creat
féinmheastoireachta a chur ar fail don earnail
chun comhthéacsanna ina dtacaitear le forbairt
ghairmiuil an mhuinteora tumoideachais a aithint,
a chruthd agus a chothu.

e teagasc agus ceannaireacht ardchaighdeain a

chur chun cinn le haghaidh gach foghlaimeora ar
fud gach comhthéacs san oideachas lan-Ghaeilge;

e creat a sholathar le foghlaim agus forbairt
ghairmiuil muinteoiri san oideachas lan-Ghaeilge a
threoru;

e stadas ghairm an mhuinteora san oideachas
lan-Ghaeilge a chur chun cinn tri nadur casta an
teagaisc sa réimse a leagan amach go mion soiléir.

Oideachas Muinteoiri

Thosaigh ré nua in oideachas muinteoiri lan-Ghaeilge
in 1996 nuair a cuireadh tus le clar iarchéime lan-
Ghaeilge (PGCE) agus clar datheangach Baitsiléara
Oideachais a leag béim ar an Ghaeilge agus ar
oideolaiochtai agus ar theoirici an tumoideachais
(Nig Uidhir agus O Ceallaigh, 2023). Nios mé

na deich mbliana ina dhiaidh sin, chuir an Roinn
Oideachais tus le tionscnamh comhphairtiochta idir
tri instititiid ardoideachais sa Tuaisceart chun cursa
speisialaithe a chur ar fail d’abhair muinteoiri iar-
bhunscoile 1an-Ghaeilge (Farren et al., 2019). Da
ainneoin sin, ta an t-earcu muinteoiri ina dhushlan
mor i gconai san earnail seo a bhfuil borradh

fuithi. Maidir le forbairt ghairmiuil leantnach, ta
roghachursa lan-Ghaeilge ar fail mar chuid de chlar
Maistreachta san Oideachas i gColaiste Ollscoile
Naomh Muire, Béal Feirste.

| bPoblacht na hEireann, cuimsitear moduil
roghnacha shonracha le gach clér oilina tosaigh
do mhuinteoiri ina ndiritear ar an oideachas
lan-Ghaeilge. Ta clar iar-bhunscoile amhain, an
Mhaistreacht Ghairmiuil san Oideachas, ar fail in
Ollscoil na Gaillimhe. Ta cursa iarchéime eile, an
Mhaistreacht san Oideachas Lan-Ghaeilge agus
Gaeltachta, & chur ar fail ag Colaiste Mhuire gan
Smal, Luimneach, 6 bhi 2012 ann. Ina theannta
sin, cuireadh tus le Baitsiléir Oideachais tri mhean
na Gaeilge (lanmhaoinithe) in Institiid Oideachais
Marino, Baile Atha Cliath.

In ainneoin an tsolathair reatha, aibhsitear go
comhsheasmhach sa taighde nach bhfuiltear
ag freastal ar riachtanais shonracha muinteoiri
san oideachas lan-Ghaeilge (Ni Thuairisg, 2014;
O Ceallaigh, 2020; O Ceallaigh et al., 2019;

O Duibhir, 2018).

Taighde-bhunaithe

Le triocha bliain anuas, ta borradh suntasach ar an
chorpas taighde ata foilsithe ag taighdeoiri agus
cleachtéiri i ngort an oideachais lan-Ghaeilge. De
réir mar a chuirtear leis an tuiscint ghairmitil ata ar
fail sa phobal lan-Ghaeilge ar cheisteanna casta

a chuireann dushlan roimh mhuinteoiri, caitear
solas ar chuid de na bearnal sa chéras, éit a

bhfuil tuilleadh acmhainni de dhith. Ceann de na
hacmhainni is bunusai is ea sainaithint thaighde-
bhunaithe na n-ionchas a iarrtar ar an mhuinteoir
lan-Ghaeilge. Ta sainaithint innidlachtai a bhaineann
go sonrach leis an tumoideachas (.i. luachanna,
eolas, tuiscint, scileanna agus cleachtais ghairmiula)
bunriachtanach chun fas gairmiudil muinteoiri agus
gnoéthachtail daltai a spreagadh.

| dtuairisc thaighde a d’fhiosraigh ualach oibre
muinteoiri lan-Ghaeilge i dTuaisceart Eireann,
d’aithin na huadair an t-easnamh a bhi ann maidir le
haitheantas do na hinnitlachtai breise a bhi de dhith
ar mhuinteoiri 1an-Ghaeilge,“Our analysis suggests
that there are a number of additional competences
which are essential for the IME practitioners and
their current workload is compounded by the lack
of substantive support and recognition thereof”

(O Boyle et al., 2023, 4).

Is é an run ata ag udair an tsaothair seo togail ar
réamhthaighde a rinne siad mar chuid de thionscadal
a bhi maoinithe ag Standing Conference on

Teacher Education North and South (SCoTENS),

idir 2021-2023 (Nig Uidhir agus O Ceallaigh, 2023).
Sa staidéar sin, sainaithniodh dréacht den bhonn
eolais .i. innidlachtai gairmitla sainiula ar mheas
rannphairtithe iad a bheith bunriachtanach do
mhuinteoiri san oideachas lan-Ghaeilge. Rinneadh
anailis agus soiléirit ar a bhfuil i gceist le bonn eolais
agus scileanna den scoth le haghaidh an oideachais
lan-Ghaeilge. Chomh maith leis sin, sainaithniodh na
luachanna ata mar bhonn faoin obair a bhionn ar siul
ag muinteoiri lan-Ghaeilge agus a threoraionn agus a
mhunlaionn an obair sin.

An Creat Forbartha Gairmitla mar

acmhainn don mhuinteoir

Is minic a bhionn muinteoiri ag brath ar a
mbreithiunas gairmiuil féin agus ar a dtaithi
ghairmiuil ceal acmhainni ata bunaithe ar thaighde
amhail creat cuimsitheach ar shain-inniulachtai
muinteoiri tumoideachais (O Ceallaigh et al.,

2019; O Ceallaigh & O Laoire, 2021). T4 scolairi ar
aon intinn go mbionn bonn eolais agus tacar de

shainscileanna oideolaiocha ar leith riachtanach sa
tumoideachas — ata difridil lena mbionn de dhith sa
teagasc thraidisiunta dbhair né teanga — agus gur
luachanna gairmiudla a stidrann an tumoideachas
(mar shampla Cammarata & O Ceallaigh, 2020;
Mac Corraidh, 2008, 2021; O Ceallaigh & Ni
Shéaghdha, 2017; O Duibhir, 2018).

Conclaid

Is tionscadal teoranta é seo de, 6 thaobh
amscaéla an tsaothair seo, ach bhi fécas soiléir
leis. Bhi na hudair sasta agus buioch a bheith in
ann tégail ar an taighde a rinneadh idir 2021-23
maidir le sainaithint na gcroi-innitlachtai a léirionn
muinteoiri lan-Ghaeilge ina gcuid oibre ar bhonn
laethuil. Sa tionscadal seo a choimisiunaigh
Chomhairle na Gaelscolaiochta, cuireadh ar ar
gcumas torthai taighde a fuarthas in 2021-2023
a dhearbhu, a phlé ar bhonn nios forleithne le
pairtithe leasmhara agus a chur i bhfeidhm chun
acmhainn phraiticiuil a chrutht agus a chur ar fail
do mhuinteoiri.

Sambhlaitear an creat féin-luachala seo a bheith
Usaideach ag muinteoiri aonair ar mian leo
machnamh a dhéanamh ar a gcleachtas féin
agus taifead a dhéanamh ar an dul chun cinn
maidir leis na sain-inniulachtai ata a bhforbairt
mar mhuinteoir lan-Ghaeilge. Seans maith gur mo
an tairbhe a bhainfidh grupa beag n6 meitheal
comhghleacaithe as feidhm as bhaint as i
gcombhar a chéile, n6 ag leibhéal scoile uile. Is €
an pointe is tdbhachtai n4 gur acmhainn i ar son
na gairme, ar dearadh i chun tacu le machnamh
gairmiuil agus feabhsu cleachtais san oideachas
lan-Ghaeilge.

Combhairle na Gaelscolaiochta
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Léirbhreithniu
ar an Litriocht

Réamhra

Is munla saibhriuchain datheangach

€ an munla tumoideachais a bhionn in
Gsdid i scoileanna lan-Ghaeilge in Eirinn.

Is é an datheangachas suimitheach agus an
délitearthacht an aidhm até leis an tumoideachas
lan-Ghaeilge, mar aon leis an mhionteanga agus an
chultdr mionlaigh a fhairsingiti agus a athbheochan
i measc an phobail agus go naisiunta. Maitear

go comhsheasmhach sa taighde go mbaineann
foghlaimeoiri i gcoitinne ardchaighdean agus
ardghnothachtéil acaduil amach i suiomhanna
tumoideachais lan-Ghaeilge (Harris et al., 2009;

O hAiniféin, 2007; Ni Longaigh, 2016; O Ceallaigh
et al., 2016; O Cathalléin et al., 2016). Eirionn le daltai
an tumoideachais leibhéil i bhfad nios airde sa dara
teanga (an sprioctheanga, m.sh. an Ghaeilge

sa chéras oideachais in Eirinn) a bhaint amach na
mar a éirionn le daltai nach bhfuil sa chéras
tumoideachais a dhéanann staidéar ar an dara
teanga mar abhar scoile (Harris et al., 2009; O
hAiniféin, 2007). Bionn foghlaimeoiri tumoideachais
ar chomhchaighdean no ar chaighdean nios airde
né foghlaimeoirf ar comhaois leo san oideachas
priomhshrutha (C) hAiniféin, 2007; Gilleece et al., 2012;
Ni Chlochasaigh et al., 2020).

L éiritear go seasta sa taighde le tamall de bhlianta
anuas nach mbionn scileanna ginchumais teanga

na ndaltai tumoideachais ag teacht le noirm

theanga i réimsi amhail cruinneas agus castacht

na gramadai, sainitlacht Iéacsach agus oiriinacht
shochtheangeolaioch (Maguire, 1990; O Duibhir, 2018;
Walsh, 2007). Mar thoradh air sin, ta spéis nios moé

a cur i sainaithint an bhoinn eolais bhunriachtanaigh
agus na gcleachtas teagaisc a ghabhann leis do
chomhthéacsanna tumoideachais, rud a chuirfidh ar
chumas daltai leibhéal ard innitlachta a bhaint amach
sa sprioctheanga. Déantar iniichadh agus anailis

sa léirbhreithnit seo ar an bhonn eolais agus ar an
tacar de shainscileanna oideolaiocha até riachtanach
do mhuinteoir tumoideachais lan-Ghaeilge. Ar dtus,
déantar scagadh ar chroi-innitlachtai an tumoideachais
le béim ar leith ar thabhacht na ceannaireachta. Ansin,

déantar plé ar shainriachtanais na hearndla agus tugtar
spléachadh ar thaighde abhartha ata déanta go dti seo
in Eirinn. Ar deireadh, Iéiritear tdbhacht na forbartha
gairmilla i rath leanunach na gclar oideachais lan-
Ghaeilge.

Croi-innitlachtai an tumoideachais

Aitionn an lucht Iéinn gur mé i bhfad a bhionn i gceist
leis an tumtheagasc na direach teanga a theagasc n6
abhar a theagasc: Bionn bonn eolais agus tacar de
shainscileanna oideolaiocha ar leith ag teastail lena
ndéantar an t-dbhar, an teanga agus an litearthacht a
chomhthathu sa teagasc (Cammarata & Haley, 2018;
Lyster, 2007; Swain, 1988; Tedick & Lyster, 2020).

Ni mér fosta an bonn eolais agus na sainscileanna
oideolaiochta seo a bheith daingnithe i luachanna gairmidla
an tumoideachais agus treoraithe acu (Nig Uidhir & O
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Ceallaigh, 2023). In ainneoin comhaontu forleathan gur rud
éagsliil i oideolaiocht an tumoideachais, is moér an t-iontas
€ an easpa soiléireachta agus comhsheasmhachta a bhi
ann go dti le déanai maidir lena bhfuil i gceist le muinteoir
éifeachtach sna suiomhanna sin.

Ta de chdram gairmiil ar mhuinteoiri tumoideachais an
t-abhar acaduil a sholathar ar bhealach sothuigthe do
dhaltai ata ag foghlaim tri mhean teanga nua. San am
chéanna, is ga oilteacht agus litearthacht a thorbairt sa
teanga sin agus naisc thraschultdrtha agus thrasteanga

a éascu. Chun é sin a dhéanamh, ni mér doibh tuiscinti
agus cumais speisialta a fhorbairt, lena n-airitear eolas ar
shealbhti agus ar theagasc an dara teanga, teangeolaiocht
an oideachais, agus forbairt na délitearthachta (Tedick &
Lyster, 2020). Aithnitear go mbionn tionchar ag oilteacht
teanga na muinteoiri ar thumtheanga na ndaltai, agus rail
iomadula acu, “mar eiseamlairi teanga, idirghabhalaithe
teanga, measunairi teanga agus mar sholathraithe teanga
sa tseomra ranga” (O Domagéin, 2023, 17). Mar sin de,

t& cumas an mhuinteora sa sprioctheanga ar thosaiochtai
sainscileanna an mhuinteora tumoideachais. Anuas ar an
tacar scileanna agus ar an bhonn eolais a bhfuil cur sios
orthu thuas, ta ga le croi an tumtheagaisc féin, mar até, na
scileanna agus an t-eolas ata riachtanach chun an teanga,
an t-abhar agus an litearthacht a chomhthatht sa phleanail
curaclaim, sa teagasc agus sa mheasunu (Cammarata &
O Ceallaigh, 2020; Cammarata & Cavanagh, 2018). Ni mor
do mhuinteoiri tumoideachais aird na ndaltai a tharraingt
d’aon turas ar an teanga agus abhar brioch a theagasc
acu (Cammarata & Cavanagh, 2018; Morton, 2018; O
Ceallaigh, 2013). Anuas ar mhaistreacht a fhail ar an

eolas chulra theairicidiil agus oideolaioch a bhaineann go
sonrach leis na disciplini a bhionn & dteagasc acu, ni moér
do mhuinteoiri tumoideachais an t-eolas teangeolaioch
agus na scileanna teangeolaiocha a fhorbairt a bhfuil ga

leo chun na disciplini sin a theagasc go héifeachtach
sa tumtheanga (Tedick & Fortune, 2013; Steffen 2013).
Faoi mar a thagann méadu ar éilimh chognaiocha an
abhair acaduil, tagann méadu ar na héilimh 6 thaobh
teanga de chomh maith. Mura mbionn innitlacht
mhaith teanga ag daltai sa tumtheanga, ni bheidh ar

a gcumas an réimse abhair a rochtain né dul i ngleic
leis agus iad ag dul ar aghaidh 6 rang go rang. Ta sé
rithabhachtach agus, da bhri sin, té sé riachtanach go
mbeadh feasacht teanga sa tumtheanga mar bhonn
agus mar thaca faoi chleachtais teagaisc an mhuinteora
sa tumoideachas (O Ceallaigh & Ni Chathasaigh, 2021).
Ta tri shainréimse eolais i gceist le feasacht teanga
muinteoiri sa tumoideachas — Usaid teanga; eolas

faoin teanga; agus saineolas oideolaioch i dtéarmai na
sprioctheanga sa chomhthéacs abharbhunaithe (Lyster,
2007). D’fhéadfai a mhaiomh go gcuireann an fheasacht
teanga ar a gcumas do mhuinteoiri &bhair tact go
héifeachtach le foghlaim an abhair i measc daltai i
gcomhthéacs chomhthathu na teanga agus an abhair
sa tumoideachas.

Lena chois sin, léiritear i staidéir iomadula go bhfuil

an cheannaireacht scoile ar cheann de na gnéithe is
téabhachtai de scoileanna tumoideachais éifeachtacha
(Hunt, 2011; Scanlan & Lopez, 2012). Shainaithin
Rocque et al. (2016) roinnt scileanna, tréithe agus

rél a bhaineann leis an cheannaireacht rathuil sa
tumoideachas. Orthu sin, ta eolas ar an churaclam,

ar an teagasc agus ar an mheasunu, eolas ar an
teanga agus ar an chultdr, agus an cumas muintearas
a chrutht (Rocque et al., 2016). Is iad na priomhoidi
priomhionadaithe an chlair, agus tugann siad treoir le
haghaidh oideachas ardchaighdeain agus iad ag brath
ar thacaiocht 6n scoil (Howard et al., 2017;

Rocque et al., 2016). In Eirinn, aithnitear fosta go

bhfuil ceannaireacht laidir fhiseach, bunaithe ar
luachanna, eolas agus scileanna an oideachais lan-
Ghaeilge mar eochair-chumasadir chun cailiocht agus
rath an tumoideachais a chinntiti (Nig Uidhir & O
Ceallaigh, 2023).

Sainriachtanais na hEarnala

Ta méadu ag teacht de shior go hidirnaisitunta

ar an éileamh ar chlair agus ar mhunlai teanga
abharbhunaithe (i. Mehisto & Genesee 2015;
Pérez-Canado 2016). Ta dushlan roimh mhuinteoiri
sna comhthéacsanna sin an t-abhar a theagasc agus,
go comhuaineach, aird a thabhairt ar riachtanais
foghlama teanga na ndaltai agus iad ag tabhairt faoi
abhar acaduil a fhoghlaim tri mhean teanga nua, tri
mhionteanga no tri theanga bhreise (Cammarata &
Haley 2018; Fielding & Harbon 2017; Morton 2016;
O Ceallaigh et al. 2017; O Ceallaigh et al. 2018;
Tedick & Lyster 2020).

Tugtar le fios go seasmhach sa taighde go mbionn
dushlain ar leith le sard chun oideachas lan-Ghaeilge
agus Gaeltachta a chur i bhfeidhm go rathuil, go
hairithe dushlain a bhaineann le sealbht na tumtheanga
agus leis an chleachtas oideolaioch (O Ceallaigh &

Ni Shéaghdha, 2017; O Duibhir 2018; Flynn, 2022).
Tuigtear le blianta beaga anuas gur idir uathuil

agus chasta ata an bonn eolais agus na scileanna
oideolaiocha até ag teastéil do sheomrai ranga an
oideachais lan-Ghaeilge agus Gaeltachta (O Ceallaigh
& Ni Chathasaigh 2020; O Ceallaigh & O Laoire, 2015,
2018, 2021). Tugtar cuntas ar dhushlain shainilla ar
leith a bhaineann go sonrach le cleachtas oideolaiocha
an tumoideachais in Eirinn i dT4bla 1.
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Tabla 1: Sainriachtanais a bhaineann go sonrach le cleachtas oideolaiochta an tumoideachais lan-Ghaeilge

Eolas faisnéiseach na Gaeilge

Tuairiscitear bearnai mora in eolas faisnéiseach miinteoiri tumoideachais ar an tumtheanga agus ina Ni Chathasaigh, 2020; Nic Réamoinn, 2017; Ni Thuairisg, 2014; O Ceallaigh et al., 2020
n-inniiilacht sa tumtheanga

Réim agus cruinneas teanga an abhair

Bionn easpa eolais ar an stor focal a bhaineann go sonrach leis an disciplin Ni Dhiorbhéin et al., 2020; Ni Chathasaigh, 2020; O Ceallaigh et al., 2020; O Treasaigh, 2019

Teagasc foirm-dhirithe

Cuireann easnaimh theanga bac ar mhiinteoiri tumoideachais an teanga (.i. an teagasc foirm-dhirithe) a  Ni Dhiorbhain et al., 2020; O Ceallaigh, 2013; O Ceallaigh et al., 2019
chomhthathii ar bhealai corasacha i gcomhthéacs ar fud an churaclaim tumoideachais

Aiseolas ceartaitheach

Cuireann miinteoiri tumoideachais in iul freisin gur ga aird chorasach a thabhairt ar fhorbairt na
tumtheanga le teicnici aiseolais cheartaithigh. Ni bhionn siad cinnte, afach, cén uair agus conas ba cheart
aiseolas ceartaitheach a thabhairt i gcomhthéacs theagasc an abhair sa tumoideachas

Ni Aogain & O Duibhir, 2021; Mac Corraidh, 2008; Ni Chathasaigh, 2020; O Ceallaigh, 2013

Comhthathu abhar agus teanga

Cé go measann miinteoiri tumoideachais go mbionn an teanga a teagasc acu i gconai, ni &irionn leo go  Ni Aogain & O Duibhir, 2021; Mac Corraidh, 2008; Ni Chathasaigh, 2020; O Ceallaigh, 2013
comhsheasmhach na go corasach an chothromaiocht a aimsiii idir an teanga agus an t-abhar sa teagasc

An t-aschur a éascu

Bionn miinteoiri tumoideachais ag streachailt freisin chun tascanna éifeachtacha a dhearadh ata 0 Ceallaigh, 2013, O Ceallaigh et al., 2019 O Mairtin, C., Mac Corraidh, S., Ni Mheallain, F. & Ni
bunaithe ar abhar agus ata saindirithe ar an teanga chun cur le haschur teangeolaioch na ndalta, Ruanaidh, C. (2021)
rud a mheallann feasacht mheititheangeolaioch na bhfoghlaimeoiri Oideolaiocht sa Ghaelscolaiocht. Teaching Profession Project,

Seiminear 2. Ar fail ag: https://www.youtube.com/watch?v=2P5idBHy 1yw

Bainistiu T1

Bionn deacrachtai ag muinteoiri an teagasc difrealach a chur chun cinn sa tseomra ranga tumoideachais ~ Ni Longaigh, 2016; O Ceallaigh & Ni Shéaghdha, 2017

Teagasc difrealach

Bionn easpa eolais ar an stor focal a bhaineann go sonrach leis an disciplin Ni Dhiorbhain et al., 2020; Ni Chathasaigh, 2020; O Ceallaigh et al., 2020; O Treasaigh, 2019

Measunu comhthdite

Bionn deacrachtai ag muinteoiri teacht ar bhealai ina bhféadfai measiinii a dhéanamh go corasach aran  Ni Dhiorbhain et al., 2020; O Ceallaigh, 2013; O Ceallaigh et al., 2019
fhorbairt tuisceana agus ar an fhorbairt teanga araon

Tabhacht na forbartha gairmitla sa
tumoideachas

Léiritear go bhfuil rdl rithabhachtach ag an
ullmhd muinteoiri agus ag an fhorbairt ghairmiuil i
rath leanunach clar tumoideachais (mar shampla
Cammarata & O Ceallaigh, 2018; Lyster &
Ballinger, 2011). Leis an taighde ar an fhorbairt
ghairmiuil éifeachtach, tathar ag teacht ar
chomhaontt maidir leis na priomhphrionsabail

i ndearadh eispéireas foghlama ar féidir leo dul

i gcion ar eolas agus ar chleachtais muinteoiri
(Desimone, 2009). Is é ata i bhforbairt ghairmiuil
éifeachtach do mhuinteoiri foghlaim ghairmiil
struchturtha as a dtagann athruithe ar eolas
agus ar chleachtais muinteoiri agus feabhas ar
thorthai foghlama na ndaltai (Darling-Hammond,
Hyler, & Gardner, 2017). Bionn an fhoghlaim
ghairmiuil den tsort sin dirithe ar an ébhar,
cuimsitear foghlaim ghniomhach |éi, tacaitear
leis an chomhoibril idir muinteoiri, Uséidtear
samhlacha den chleachtas éifeachtach,
solathraitear oilidint agus saintacaiocht, cuirtear
aiseolas agus pointi machnaimh ar fail, agus
bionn foghlaim ghairmiuil den tsért sin ar sidl ar
pbhonn marthanach (Darling-Hammond et al.,
2017). Go hionduil, bionn roinnt de na gnéithe
sin le feiceail san am chéanna i samhlacha
rathula forbartha gairmiudla.

Go bunusach, bionn rdl rithabhachtach ag an
fhorbairt ghairmidil chun an t-eolas, na scileanna
agus an tacaiocht a thabhairt d’oideoiri
tumoideachais le bheith in ann a mbealach a
dhéanamh tri na dushlain agus na deiseanna
uathula a bhaineann le habhar a theagasc tri
mhean an dara teanga. Tacaionn uirlisi bunaithe

ar thaighde le heolas muinteoiri tumoideachais
agus a gcuid scileanna oideolaiocha a aithint, a
mheas agus a shaibhrit (Tedick & Matheiu, 2021).
Ach infheistiocht a dhéanamh san fhas ghairmiuil,
is féidir le clair thumoideachais feabhas a chur ar
chéiliocht an teagaisc, gnothachtail daltai a chur
chun cinn, agus pobal foghlama faoi bhlath a
chothu.

Concluid

Tugann an litriocht reatha ar ghairm an
tumoideachais léargas ar chruthaitheacht,
athléimneacht, nuédlaiocht agus tiomantas na
muinteoiri, agus iad ag freagairt do dhushlain
chomonta.

"Research shows immersion teachers to
be adaptable, reflective and aware of social
inequalities". (O’Boyle et al., 2023, 16).

Leathnaionn O’Boyle et al. a argdint seo chuig

saru dushlan eile, mar shampla, cruthd acmhainni
teagaisc le dul i ngleic le heaspa aiseanna. Is cinnte
go bhfuil an litriocht acaduil agus an taighde ar

an tumoideachas faoi bhlath le dha scor bliain. Is
ar na mallaibh ata taighdeoiri ag fiosru ceisteanna
nios fécasaithe ar shainscileanna agus ar chroi-
innidlachtai an mhuinteora tumoideachais.
Aithnitear go bhfuil forbairt ghairmiuil a bhfuil

bonn taighde léi riachtanach chun gairm na
muinteoireachta a chumasu (Roinn Oideachais,
2016, Roinn Oideachais, 2021). Mar até léirithe ag
Nig Uidhir agus O Ceallaigh (2023), t& ditthbhaint
ag sarchleachtas an mhuinteora agus dul chun
cinn na foghlama i measc na ndaltai i gcomhthéacs
leanbhlarnaithe an tumoideachais lan-Ghaeilge.

Research shows
Immersion teachers to
be adaptable, reflective
and aware of social
inequalities. For minoritised
language teachers,

skills associated with
navigating cultural, social
and political complexities
are a necessary part of a
practitioner’s repertoire.

O’Boyle et al. 2023, 16 ,’
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Modheolaiocht

Réamhra

Is é ata i gceist le bailiocht tégain a mhéid a thomhaiseann uirlis mheasunuchain

a bhfuil si ceaptha a thomhas. | gcas an chreata, is é ‘croi-innitlachtai an

tumoideachais’ an tdogan. An sprioc a bhi againn né a chinneadh cé chomh maith
agus cé chomh cuimsitheach a dhéanann an creat cur sios ar chroi-innitlachtai an

tumoideachais a bhionn de dhith ar earnail an oideachais lan-Ghaeilge thuaidh agus
theas. Ta achoimre sa chaibidil seo ar an chur chuige, ar na prodisis agus ar na teicnici
a usaideadh chun sonrai a bhailiu, anailis a dhéanamh ar fhaisnéis, agus léargais a

fhail le linn an phrdisis comhairliuchain.

Dearadh an Taighde

Baineadh leas as an teoiric shoch-chultlrtha, agus
Usaideadh lionsa léirmhinitheach chun an staidéar
modhanna measctha seo a threort. Uséideadh foinsi
éagsula (.i. ceistneoir fairsing ar line, agallaimh le
focasghrupal, ceardlanna comhdhala), agus bailiodh
sonrai 6 phriomhphairtithe leasmhara ar fud chontanam
an oideachais lan-Ghaeilge i dTuaisceart Eireann agus

i bPoblacht na hEireann chun 1éargais a fhail le linn an
phroisis comhairlitichain

Roghnti na rannphairtithe

Usaideadh samplail bhreithitinais lena &irithid

go raibh na rannphairtithe ionadaioch ar phobal
gairmiuil an oideachais lan-Ghaeilge, thuaidh agus
theas. | measc na ngrupai rannphairtithe, bhi:

e Muinteoiri lan-Ghaeilge faoi oilivint a raibh aon
socruchan amhain ar a laghad déanta acu i scoil
lan-Ghaeilge;

e Muinteoiri agus priomhoidi 6 bhunscoileanna
agus 0 iar-bhunscoileanna lan-Ghaeilge, lena
n-airitear aonaid lan-Ghaeilge mar aon le
scoileanna sa Ghaeltacht;

e Qideoiri muinteoiri 6 chlair oideachais muinteoiri
lan-Ghaeilge, idir chlair fochéime agus chlair
jarchéime;

e Lucht léinn agus speisialtéiri ar an tumoideachas,
mar shampla, oideoiri muinteoiri, taighdeoiri,
agus speisialtéiri curaclaim, a bhi i lathair ag
ceardlanna a reachtaladh le linn comhdhélacha
acadula.

Nosanna imeachta bailithe sonrai

Forbraiodh ceistneoir cuimsitheach ar line

ina raibh tri roinn ar leith a bhi ailinithe le

téamai uileghabhéalacha an chreata — mar ata,

fis agus luachanna, eolas muinteoiri lan-Ghaeilge,
agus scileanna agus cleachtais oideolaiocha.
Rinneadh forbairt ar réimsi abhartha i ngach

roinn agus tugadh faisnéis bhreise ar ghnéithe
gaolmhara. Moladh do na rannphairtithe an
ceistneoir a chomhlanu, agus machnamh a
dhéanamh ar gach gné agus a measunu a chur
in iul le roghchlar anuas tri rogha a dhéanamh i
measc forbartha, i mbun forbartha agus le
forbairt. Spreagadh iad freisin chun aiseolas

a thabhairt mar aon le moltai chun gach gné

a fheabhsu. Scaipeadh an ceistneoir ar gach
scoil lan-Ghaeilge ar oilean na hEireann. Thairis
sin, scaipeadh an ceistneoir ar line ar oideoiri
muinteoiri 1an-Ghaeilge i gceithre institivid oiliina
tosaigh muinteoiri, agus bailiodh aiseolas tri
agallamh le fécasghrupa. Cuireadh an creat |
lathair freisin ag dha cheardlann chomhdhéla
inar ghlac oideoiri muinteoiri lan-Ghaeilge pairt
i bplé grupa agus inar chuir siad tuairimi agus
aiseolas ar fail. Ta achoimre ar na modhanna
bailithe sonrai agus ar na rannphéirtithe le fail i
dTabla 2.

Tabla 2: Achoimre ar mhodhanna bailithe sonrai agus ar rannphairtithe

Modh bailithe sonrai
Ceistneoir ar line

Agallamh le focasghriipa
Ceardlann ag comhdhail Chomhairle na Gaelscolaiochta

Ceardlann ag comhdhail Bhoird Oideachais agus Qililina Eireann

larradh faomhadh eiticitil 6n Choiste um Eitic
Thaighde i gColaiste Ollscoile Naomh Muire,

Béal Feirste, le haghaidh an staidéir seo, agus
bronnadh an faomhadh sin. Chloigh na taighdeoiri
le cdd eitice BERA.

Cur chuige i leith na hanailise ar shonrai

An sprioc a bhi againn na aiseolas a chomhthathd,
nuair nuair ab infheidhme, lena chinntit go mbeadh an
creat baili, dbhartha, usaideach, barantuil agus soiléir i
gconai d’earnail an oideachais lan-Ghaeilge. Thar aon
rud eile, rinneamar ar seacht ndicheall lena chinntit gur
bunaiodh an creat ar thaighde agus go bhfuil an creat
dirithe ar Usaid phraiticitil, rud a shaibhreoidh forbairt
ghairmidil muinteoiri 1an-Ghaeilge.

Uséideadh teicnici anailise céiliochtdla chun anailis a
dhéanamh ar na sonrai a bailiodh leis an cheistneoir

ar line agus 6 na fécasghrupai. Ar an chéad dul sios,
tiomsaiodh na freagrai 6n cheistneoir agus catagdiriodh
iad bunaithe ar théamai agus ar phatruin athfhillteacha.
Sortaladh an t-aiseolas ¢ oideoiri san oideachas lan-
Ghaeilge chun é sin a dhéanamh, agus sainaithniodh
tuairimi, abhair imni agus moltai coiteanna. Faoin
phroiseas sin, sainaithniodh priomhthéamai agus
priomhchoincheapa a thainig chun cinn 6n phlé a rinne

Muinteoiri faoi oilitint ~ Muinteoiri i mbun oibre
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na hoideoiri ar an chreat. Tri athbhreithniu atriallach agus
plé i measc na dtaighdeoiri, thangthas ar chomhaontu
maidir leis na priomhthéamai agus na priomhthorthai.

Ar an iomlan, ba é ab aidhm don anailis tuiscint
chuimsitheach a chur ar fail ar an aiseolas a fuarthas,
agus béim a leagan ar chomhdhearcadh agus ar réimsi
nach raibh na rannphairtithe ar aon intinn fUthu. Chuir
Sé sin ar a gcumas do na taighdeoiri Iéargais bhriocha
a fhail agus cinnti eolasacha a dhéanamh faoin chreat
a bheachtt agus a fheabhsu bunaithe ar an aiseolas a
fuarthas 6 mhuinteoiri agus ¢ oideoiri muinteoiri araon
san earndil lan-Ghaeilge.

Bearta maidir le dearbhu cailiochta

Cuireadh an creat i lathair ag comhdhélacha acadula
naisiunta agus idirnaisiunta araon chun bailiochtu na
huirlise a fheabhsu, agus ar an doigh sin, airithiodh
bailiocht, iontaofacht agus inchreidteacht na sonrai a
bailiodh agus a ndearnadh anailis orthu anailis orthu.
larradh aiseolas ¢ lucht freastail na gcomhdhalacha ar
bhealach gniomhach chun éifeachtacht na huirlise a
mhionchoigeartl agus a neartd. Ar an lucht freastall,
bhi dacine den lucht léinn agus speisialtoiri ata innidil
ar an oideachas dhatheangach/tumoideachas,

lena n-airitear oideoiri muinteoiri, taighdeoiri, agus

Priomhoidi  Soldthraithe oilitina tosaigh muinteoiri
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speisialtéiri curaclaim. Ta achoimre thios ar na cuir i
lathair a rinneadh ag na comhdhalacha.

e O Ceallaigh, T.J. agus Nig Uidhir G. (2024).

llluminating and nurturing teacher knowledge

for immersion education: A sociocultural
perspective. INTED 2024 — An 8u Comhdhail
Bhliantuil Idirnaisiunta ar Chursai Teicneolaiochta,
Oideachais agus Forbartha, Valencia na Spainne,
4-6 Marta 2024.

O Ceallaigh, T.J. agus Nig Uidhir, G. (2023).
Irish-medium teacher competences: The
spectrum of change. An Chomhdhail Idirnaisiunta
um Eifeachtacht agus Feabhsl Scoileanna
(Comhdhail ISCEI 2024), Oideachas Gairmiuil
Ardchaighdeain le haghaidh Eifeachtacht
Fheabhsaithe Scoileanna: Peirspictiochtai agus
Cuir Chuige Idirnéisiunta. Coléaiste na Triondide,
Baile Atha Cliath, 8-12 Eanéir 2024.

O Ceallaigh, T.J. agus Nig Uidhir, G. (2023).
Immersion-specific teacher competencies: A self-
reflection tool to support teacher professional
learning. Comhdhail Bhlianttil an Chumainn
Oideoiri Muinteoiri san Eoraip (ATEE), 2023

- Oideachas Muinteoiri i mbun Eabhldide,
Budaipeist na hUngaire, 28-30 Lunasa 2023.
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e O Ceallaigh, T.J. agus Nig Uidhir, G. (2023).
Immersion-specific teacher competencies:
A roadmap for sustainable change. An 150
Comhdhadil Idirnaisiunta Bhliantuil um an
Oideachas agus Teicneolaiochtai Foghlama
Nua — EDULEARN, Mallarca na Spainne, 3-5
[Uil 2023.

Airithiodh bailiocht agus iontaofacht na

dtorthai le roinnt bearta éagsula. Ar an chéad

dul sios, baineadh Usaid as modheolaiochtai
taighde mionchuiseacha, lena n-airitear bailit
cUramach sonrai agus nésanna imeachta
curamacha anailise. Ar an dara dul sios, baineadh
Usaid as foinsi iomadula sonrai chun na torthai a
thriantanu agus a n-inchreidteacht a fheabhsu.

Ar an trit dul sios, ba thrédhearcach an proiseas
taighde agus coinniodh taifead cruinn air, rud

a fhagann gur féidir le piarai an proiseas a
imscradu agus a dhearbhu. Ina theannta sin,
fuarthas léargais agus dearcthai luachmhara 6
chomhairlitchan le saineolai idirnaisiinta ata ag
saothru sa ghort, an tOllamh Diane J. Tedick

6 Ollscoil Minnesota sna Stait Aontaithe, rud a
spreag an machnamh agus a mhaolaigh claonadh
an taighdeora. Leis an iarracht chomhoibrioch
sin, rinneadh bailiochtl breise ar na torthai agus
airithiodh a n-iontaofacht.

Teorainneacha agus Dushldin

B’éigean roinnt teorainneacha agus dushlain
éagsula a sharu sa phroiseas comhairliuchain
chun an creat a fhorbairt, lena n-airitear srianta
6 thaobh ama de, rochtain ar rannphairtithe
éagsula, cailiocht na sonrai a airithiu, agus
aiseolas a chomhthathu ar bhealach éifeachtach.

Chuathas i ngleic leis na dushlain sin tri thus

aite a thabhairt do phriomhphéirtithe leasmhara,
comhphairtiochtai comhoibriocha a bhunu, bearta
bailiochtaithe a chur i bhfeidhm, trédhearcacht
agus doiciméaduchan a choinneail, agus cur chuige
atriallach a ghlacadh maidir le beachtu na creata
bunaithe ar aiseolas leanunach. D’ainneoin na
srianta sin, ba é an aidhm a bhi ag an fhoireann
taighde léargais chuimsitheacha a fhail ¢ raon

de phairtithe leasmhara taobh istigh den earnail
lan-Ghaeilge agus, ar deireadh thiar, iarracht a
dhéanamh creat baili luachmhar a fhorbairt ina
léiritear na croi-innitlachtai a bhionn de dhith sa
tumtheagasc i dTuaisceart Eireann agus i bPoblacht
na hEireann araon.

Concluiid

Ar an iomlan, daingniodh go laidir leis na tuairimi
agus leis an aiseolas tabhacht gach aon téama,
réimse agus gné a bhaineann leis na croi-
innitlachtai sa tumoideachas. Ar an ddéigh sin,
léiritear gur laidir ata bailiocht tégain dbhar an
chreata, faoi mar a mhothaionn cleachtéiri agus
saineolaithe sa tsuiomh tumoideachais é. Ach
coigeartuithe breise bunaithe ar an aiseolas a
chur san aireamh, ta muinin againn go mbeidh an
creat ina acmhainn bhailiochtaithe agus ina uirlis a
rachaidh chun tairbhe earnail an oideachais lan-
Ghaeilge.

Torthai
Taighde

Creat na forbartha gairmitila

Tri théama uileghabhalacha ata sna
hinniulachtai a bhaineann go sonrach
leis an tumoideachas, mar ata: fis
agus luachanna; eolas muinteoiri
lan-Ghaeilge; agus scileanna

agus cleachtais oideolaiocha.

Leis na téamai sin, tugtar léirithe
cuimsitheacha ar chleachtais
teagaisc eiseamlaireacha agus ar a
bhfuil i gceist le bheith ag obair mar
mhuinteoir tumoideachais in Eirinn.
Ta réimsi éagsula leabaithe i ngach
aon téama agus ta, gnéithe éagsula
ag gabhail le gach réimse. Cuirtear
Iéargas agus comhthéacs breise ar
na gnéithe sin ar fail leis na tascairi,
rud a shaibhrionn an tuiscint orthu.
Finéid a bheidh ailinithe le gach

gné, cuirfear ar fail ar line iad chun
tacaiocht bhreise a thabhairt do
mhuinteoiri tumoideachais cleachtais
ardchaighdeain a shainaithint agus a
fhorbairt ina suiomhanna féin.

Fior 1: Innitilachtai an mhuinteora lan-Ghaeilge a bhaineann go sonrach leis an tumoideachas

“aqt\'aidh
eo\as c\i\“‘s‘“

. W\
Fis agus juacha®

Is iad seo a leanas cuspdiri an chreata fhorleathain seo
le haghaidh ghairm an mhuinteora san oideachas
lan-Ghaeilge:

e cur sios a dhéanamh ar na luachanna
bunriachtanacha, ar an eolas ghairmiuil
bhunriachtanach, agus ar na cleachtais oideolaiocha
bhunriachtanacha ata ag teastail le haghaidh an
teagaisc éifeachtaigh san oideachas lan-Ghaeilge;

teagasc agus ceannaireacht ardchaighdeain a chur
chun cinn le haghaidh gach foghlaimeora ar fud gach
comhthéacs san oideachas lan-Ghaeilge;

creat a sholathar le foghlaim agus forbairt ghairmidiil
muinteoiri san oideachas lan-Ghaeilge

a threord;

stadas ghairm an mhuinteora san oideachas lan-
Ghaeilge a chur chun cinn tri nadur casta an teagaisc
sa réimse a leagan amach go mion soiléir.
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bhaineann go sonrach leis

Innitilacht ghairmiil a
bhaineann go sonrach leis an
oideachas lan-Ghaeilge - Gné

Innitilacht ghairmitil a bhaineann go sonrach leis an oideachas
lan-Ghaeilge - Tascaire

Innitilacht ghairmiil a
bhaineann go sonrach leis
an oideachas lan-Ghaceilge

Innitlacht ghairmivil a
bhaineann go sonrach leis an
oideachas lan-Ghaeilge - Gné

Innitilacht ghairmitil a bhaineann go sonrach leis an oideachas
lan-Ghaeilge - Tascaire

an oideachas lan-Ghaeilge

- Réimse

- Réimse

Fis agus Tiomantas don teanga 1. Diograis d’athneartii na Gaeilge Léirionn miinteoiri 1an-Ghaeilge tuiscint dhomhain go comhsheasmhach 0 Domagain, G. (2023). Namhaid na Ceirde gan i a Fhoghlaim: Eolas Eolas le haghaidh 9. Prionsabail theoiricilla, gnéithe Ta tuiscint dhomhain ag miinteoiri lan-Ghaeilge ar phrionsabail theoiricitla, ar ~ Baker, C. agus Wright, W. E. (2021). Foundations of bilingual education
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Leanbhlaraithe

2. Ardoilteacht teanga agus
saibhrill teanga leaniinach

3. Follaine iomlanaioch an phaiste

4. Cultlr cuimsitheach

don Ghaeilge agus na freagrachtai ilghnéitheacha a bhaineann le rol an oideora
lan-Ghaeilge 6 nadur.

Aithnionn miinteoiri 1an-Ghaeilge go comhsheasmhach an comhchoibhneas
idir a n-oilteacht féin sa Ghaeilge agus dul chun cinn a ndaltai. Tuigeann siad
gur tascanna leaniinacha iad a scileanna teanga a fheabhsii de shior, gach
iarracht a dhéanamh a bheith cruinn, agus a gcumais teanga a shaibhrit, agus
gur tascanna iad a leirionn an ghairmitilacht san oideachas lan-Ghaeilge.

Déanann muinteoiri lan-Ghaeilge guth na ndaltai a chumhachti go
gniomhach innidil, agus cinntionn siad go dtugtar cluas &isteachta doibh
agus go mbionn meas orthu i ngach cinneadh teagaisc. Tugann siad tis aite
go rialta d’fhollaine na ndaltai i ngach aon ghné da rol, lena n-airitear
idirghniomhuithe le tuismitheoiri, modhanna measinaithe, straitéisi
teagaisc, agus leithdhaileadh acmhainni.

Léirionn muinteoiri 1an-Ghaeilge tuiscint dhomhain agus meas go
comhsheasmhach ar na cilrai cultiirtha, ar chreideamh, agus ar na
cleachtais éagsila ata ag na daltai. Déanann siad abhar, aiseanna agus samplai
atd abhartha 6 thaobh an chultir de a fhi isteach gan stro ina gceachtanna,
rud a chothaionn nasc le taithi saoil na ndaltai.
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Eolas muinteoiri ar an
teanga

Eolas le haghaidh
comhthathl oideolaioch

10. Idirghabhail teanga

11. Ailtiri cultlrtha

12 Innililacht chumarsaideach
miinteoiri

13. Comhthathi abhar agus teanga

eile agus taci go reamhghniomhach leis an scoil i bpobail eile.

Léirionn mainteoiri lan-Ghaeilge a n-oilteacht go comhsheasmhach maidir le
timpeallacht foghlama tumthai a chruthii ina spreagtar foghlaim agus tisaid na
teanga agus dul chun cinn sa teanga ar bhealach corasach. Meallann siad daltai
go rialta leis an {isaid teanga a chur chun cinn sa tseomra ranga féin agus taobh
amuigh de araon, agus cuireann siad tacaiocht laidir ar fail do thuismitheoiri
agus do chaomhnoiri san am chéanna.

Cuireann muinteoiri lan-Ghaeilge béim go rialta ar chur chun cinn innitilacht
shoch-chultiirtha i measc foghlaimeoiri, agus solathraionn siad comhthéacsanna
tarraingteacha ata freagrail 6 thaobh an chulttir de le feabhas a chur ar an
tuiscint agus ar an mheas ata acu ar chultir agstla.

Léirionn miinteoiri lan-Ghaeilge ardoilteacht san innitilacht teanga cumarsaidi,
agus sarscileanna teanga (mar shampla stor focal fairsing agus téarmaiocht
fhairsing a bhaineann go sonrach leis an disciplin, cruinneas gramadai),
sarscileanna sochtheangeolaiocha (mar shampla {isaid teanga ata foirsteanach o
thaobh cultlir de, straitéisi le haghaidh diosclrsa éifeachtach), agus sarscileanna
pragmatacha (mar shampla soliibthacht, comhleaniinachas, liofacht) acu.

Ta tuiscint dhomhain ag miinteoiri lan-Ghaeilge ar na teoirici agus ar an taighde
a threoraionn comhthathti an abhair agus na teanga sa tumoideachas .i. diriu go
héifeachtach ar an teanga (mar shampla gramadach, comhréir, léacsas, gnéithe den
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oideachais lan-Ghaeilge

8. An Ghaeltacht mar acmhainn le
haghaidh feabhsii teanga

tri thas an lionra a chothd, rannphairtiocht tuismitheoiri/caomhnoiri a spreagadh,
meas a léirili ar chiintoiri ranga, agus naisc leis an phobal a aithint.

Baineann minteoiri lan-Ghaeilge (isaid as an Ghaeltacht go cumasach le
feabhas a chur ar scileanna teanga daltai agus ar a bhforbairt teanga féin araon.
Déanann siad abhair dhilse a fhi isteach sa churaclam go comhsheasmhach,
gascaionn siad eispéiris thumthacha, agus bionn siad ag gabhail d’fheabhas
teanga leantinach.

Gaeltachta 2017-2022. Ar fail ag: https://assets.gov.ie/24606/0e2fca7d-
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Mac Cormaic, B. (2011). Féinitlacht, Cultir agus Teanga i Ré an Dom-
handaithe. Baile Atha Claith: Coiscéim.

16. Riachtanais speisialta
oideachais

17. Foghlaimeoiri éagsila i
suiomhanna tumoideachais
ilchultirtha

teanga, an t-abhar, modhanna teagaisc, socruithe griipala, agus aschuir na ndalta
a chur in oiritiint de réir mar is cuf.

Ta tuiscint dhomhain ag mainteoiri lan-Ghaeilge ar fhorbairt iomlanaioch paisti
agus ar na riachtanais uathila a bhionn ag daltai a bhfuil riachtanais speisialta
oideachais acu. Cuimsitear leis sin eolas ar an reachtaiocht abhartha, meastnuithe
cuimsitheacha a dhéanamh, idirghabhalacha éifeachtacha a chur i bhfeidhm,
monatbireacht a dhéanamh ar dhul chun cinn, agus torthai a thaifeadadh.

L&irionn mainteoiri lan-Ghaeilge maistreacht go comhsheasmhach ar bheith i
gceannas ar sheomrai ranga ilchultiirtha agus ar thimpeallachtai uilechuimsitheacha
a chur ar bun ina gcuirtear failte roimh an eagstlacht o thaobh teanga, litearthachta,

cultliir agus foghlama de taobh istigh den oideachas lan-Ghaeilge.

Nic Aindrid, S., Connaughton-Crean, L., O Duibhir, P., & Travers, J.
(2022). Ag taci le daltai a bhfuil riachtanais speisialta oideachais acu i
scoileanna Gaeltachta agus lan-Ghaeilge. Ollscoil Chathair Bhaile Atha

Cliath: Sealbhi. https://www.cogg.ie/taighde-cogg/
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bhreise acu. Baile Atha Cliath: Sealbhii, Larionad Taighde Ollscoil Chathair
Bhaile Atha Cliath um Fhoghlaim agus Teagasc na Gaeilge, agus an Chombhairle
um Oideachas Gaeltachta agus Gaelscolaiochta. Le fail ar: www.cogg.ie
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bhriathartha agus
neamhbhriathartha)

19. Scileanna aistritichain
20. Naisc thrasteanga

21. Timpeallacht ata saibhir o
thaobh teanga de

2. Usaid tean%a a spreagadh agus
aschur feabhsaithe a chumasi

23. Scaflail ghnasdil

24. Aiseolas ceartaitheach

25. Scaflail theagascach

°h leis an oideachas

Innitlacht ghairmitil a bhaineann
lan-Ghaeilge - Tascaire

Déanann muinteoiri lan-Ghaeilge a gcuid cainte a oiriinii go hoilte agus
go comhsheasmhach, rud a chinntionn ionchur sothuigthe, (mar shampla
~luas, tuin chainte, athra, parafrasa, focail ghaolmhara) de réir mar is
{omchui bunaithe ar aois agus ar chumais na ndaltai, agus baineann siad
uisaid as comharthaiocht coirp agus as gothai gnilise ar bhealach fitintach
le taci leis an tuiscint.

Aistrionn mainteoiri lan-Ghaeilge abhair oideachais go cruinn 6 Bhéarla

0 Gaeilge, agus cinntionn siad go gcuirtear na habhair sin in oirifiint don

ucht leitheoireachta bheartaithe, mar shampla daltai agus tuismitheoiri/
caomhnoiri, ar leibhéal tuisceana iomchui.

Déanann muinteoiri lan-Ghaeilge naisc thrasteanga a chur i dtabhacht ar
bhealach comhsheasmhach éifeachtuil, agus cuireann siad béim ar an

fheasacht mheititheangeolaioch le feabhas a chur ar scileanna 0 thaobh
stor focal agus délitearthachta de sa Ghaeilge agus sa Bhéarla araon.

Déanann mainteoiri lan-Ghaeilge timﬁgallachj_foghlama ata saibhir 0
thaobh teanga de a chruthii agus a chothii go héifeachtach, agus baineann
siad Usaid as straitéisi amhail samhalti agus [&irithe teagascacha teanga.
Baineann siad leas as an timpeallacht sin le foghlaim an abhair agus
forbairt na teanga a shaibhrili i measc na ndaltai.

Usaideann minteoiri lan-Ghaeilge réimse de straitgisi teagaisc ar
bhealach comhsheasmhach, stra|te|seach,a?us,lnnllu|| le dioscirsa
breisithe daltai a chur chun cinn agus le tacl le hiisaid na teanga agus
leis an fhorbairt teanga i measc daltai (mar shampla teicnici ceistilichain,
aga feithimh, straitéisi gripala, gniomhaiochtai agus gnathaimh sa
tseomra ranga, abhair chlbite agus ilmhean).

Baineann muinteoiri lan-Ghaeilge Usaid chorasach géifeachtach
. as gniomhaiochtai teagaisc, gnathaimh, agus grupalacha
idirghniomhacha le tuiscint, ginitint agus idirghniomhaiocht idir piarai
a chur chun cinn i measc na bpaisti.

Tugann muinteoiri lan-Ghaeilge aiseolas ceartaitheach go straitéiseach
agus go hinnitil ar iisaid teanga na ndaltai i bhfoirm athmhinluithe
ceartaitheacha (tugann an muinteoir an leagan ceart) agus i bhfoirm
nod (ni thugann an muinteoir an leagan ceart, ach tugann leideanna

le haird na ndaltai a tharramFt ar earraidi, mar shampla leideanna
meititheangeolaiocha, soiléirili a lorg) ar bhealach tuisceanach éifeachtach.
Freastalaionn siad ar an gha le haiseolas ceartaitheach ar fud gach gné den
sprioctheanga, lena n-airitear gnéithe gramadai, Iéacsacha, foineolaiocha,
agus comhréireacha, sa teanga bhéil agus sa teanga scriofa.

Déanann muinteoiri 1an-Ghaeilge acmhainni teagaisc éagsila,
amhail eagraithe grafacha, ballai focal, agus laimhseoga, a
_chomhthathii go comhsheasmhach innitil le feabhas a chur ar an
tuiscint agus ar an teanga thairgilil. Anuas air sin, is minic a chuireann
siad cinealacha scaflala ar fail, mar shampla framai scribhneoireachta
agus eagraithe grafacha, le forbairt leaniinach scileanna teanga
acadlla 6 bhéal agus i scribhinn a spreagadh.
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29. Comhthathii na teanga a
phleanail ar fud an churaclaim

30. Forbairt na délitearthachta

Innitlacht ghairmitil a bhaineann go sonrach leis an oideachas
lan-Ghaeilge - Tascaire

Cuireann miinteoiri lan-Ghaeilge prionsabail an Dearaidh Uilioch
don Fhoghlaim i bhfeidhm go héifeachtach chun timpeallachtai
foghlama cuimsitheacha agus inrochtana a chruthii. Déanann siad
abhair agus acmhainni teagaisc, gniomhaiochtai, agus measinuithe a

dhearadh agus a ionramhail ar bhealach straitéiseach reamhghniomhach

le freastal ar riachtanais, sainroghanna, agus cumais éagsila na
bhfoghlaimeoiri. Thairis sin, is minic a chuireann siad modhanna
iomadula ar fail le go mbeidh na daltai in ann iad féin a léiriis, a chur in
il agus a bheith rannphairteach, le barr feabhais a chur ar na torthai
foghlama le haghaidh gach dalta.

Tugann muinteoiri lan-Ghaeilge faisnéis rithdbhachtach maidir
leis an tumoideachas do thuismitheoiri agus do chaomhnoiri agus
do ghairmithe eile ar bhealach oilte, rud a chuireann ar a gcumas

doibh sin pairt iomlan a ghlacadh i ndul chun cinn a bpaisti 0

thaobh an oideachais de.

Téann miinteoiri 1an-Ghaeilge i gcomhar go héifeachtach le cuntoiri
ranga chun straitéisi agus meastinuithe ata idir nualach agus
chomhoibrioch a cheapadh d’fhonn taci leis an fhoras teanga agus
foghlaim an abhair i measc na ndaltai.

Déanann miinteoiri lan-Ghaeilge an teagasc ata dirithe ar an
teanga agus an teagasc ata dirithe ar an abhar a chomhthathi
go rialta agus go hinnidil sa phleanail curaclaim, ina gcuimsitear
gniomhaiochtai ata dirithe ar an teanga i ndisciplini éagsila agus ar
fud disciplini agsila (.i. teagasc foirm-dhirithe).

Bionn muinteoiri 1an-Ghaeilge, go comhsheasmhach agus go
héifeachtach, ag pleanail le haghaidh fhorbairt na délitearthachta,
tugann siad tis aite di agus cuireann siad am i leataobh lena
haghaidh. Léirionn cur i bhfeidhm na scileanna pleanala tuiscint ar
na dhoigheanna nach ionann forbairt na délitearthachta agus forbairt
na litearthachta in aon teanga amhain.
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An creat a usaid mar
uirlis le haghaidh an
fhais ghairmiuil

Is fearr Usaid a bhaint as an chreat mar uirlis dhiagnéiseach, mhachnamhach
agus oiliina chun feasacht a fhorbairt ar na réimsi sin ar ga iad a fhorbairt,
réimsi a aithint ina bhfuil an muinteoir ar fheabhas ar fad, agus tuiscint nios
doimhne a chur chun cinn ar ghnéithe comhthéacsula agus b’fhéidir ar
ghnéithe cérasacha a d’fhéadfadh bac a chur ar an tumtheagasc agus ar an
tumfhoghlaim éifeachtach. Ba cheart a chuimsiu freisin le cur i bhfeidhm an
chreata comhraite d’aon ghné agus follasacha ar mheasund munlaitheach
muinteoiri. Is é an cuspoir ata leis timpeallacht thacuil a chur ar fail do
mhuinteoiri chun labhairt go hoscailte facina gcleachtais, na dushlain a bhionn
rompu agus iarracht & déanamh acu cleachtais nua a ghlacadh, agus ar an rath
a bhionn orthu agus barrfheabhas a chur ar a n-eolas agus a scileanna. Thar
aon rud eile, is é an cuspoir ata ann feabhas a chur ar fhoghlaim na ndaltai tri
fheabhas a chur ar an teagasc sa seomra ranga.

Ta siad beartaithe chun Iéirid a thabhairt ar an gcaoi a mbionn cleachtais a
gcur i bhfeidhm ag muinteoiri lan-Ghaeilge laistigh de chomhthéacs agus/

no leibhéal ranga lan-Ghaeilge ar leith. Deartar an creat le bheith de nadur
munlaitheach, agus ta sé i gceist go ndéanfar i a chur i gcrichle himeacht ama
le hionchur agus le fianaise ¢ fhoinsi iomadula. An cuspdir até Iéi aiseolas
sonrach mionsonraithe a chur ar fail do mhuinteoiri agus treoir a sholathar ar an
dul chun cinn amach anseo.

Innitlachtai an mhuinteora lan-Ghaeilge
a bhaineann go sonrach leis an tumoideachas:
Uirlis mheastnaithe don chleachtas ghairmitil

Is féidir le muinteoiri aonair an acmhainn mhachnamhach
seo a usaid chun forbairt ghairmidil a rianu agus chun
réimsi a shainaithint inar ga feabhas a dhéanamh, né is
féidir i a usaid mar uirlis chun plé agus meastdireacht a
spreagadh laistigh d’fhoireann né ar leibhéal scoile uile.

Céimeanna ar chontanam na n-innidlachtai gairmitla ata sna tri leibhéal, it ar féidir
le muinteoiri, le foirne no le scoileanna uile iad féin a shui nd a shamhlu trath an
mhachnaimh agus an chomhlanaithe.

Leibhéil: 1 =i mbéal forbartha, 2 =i bhfeidhm, 3 = barr feabhais

1. Ag an chéim seo, ta leibhéal feasachta bainte amach ag na muinteoiri
faoin chleachtas a bhfuil cur sios air. Ta siad ag iarraidh an cleachtas sin a
bheith acu mar chuid da stér teagaisc féin. Tosaionn muinteoiri ag déanamh
iarrachtai a gcuid tuiscinti a Usaid ina gcleachtas, ach ni minic a bhionn na
hiarrachtai éifeachtach.

2. Ag an chéim seo, ni hamhain go dtuigeann muinteoiri a thabhachtai ata
an cleachtas do theagasc éifeachtach tri mhean na Gaeilge, ach is minic
a dhéanann siad iarracht é a bheith mar chuid déa stér teagaisc féin. Bionn
cuid mhor de na hiarrachtai, (seachas na hiarrachtai go Iéir), éifeachtach.

3. Ag an chéim seo, ta an cleachtas anois ina chuid de stoér teagaisc laethuil
an mhuinteora. Ta sé a usaid, beo, agus le linn sugartha sa tseomra
ranga no6 ar fud na scoile ar bhonn leanunach. Ta an muinteoir oilte agus
muinineach ag cur i bhfeidhm an chleachtais.




Combhairle na Gaelscolaiochta Combhairle na Gaelscolaiochta

Croi-innitlachtai san oideachas lin-Ghaeilge - Uirlis mheasunaithe don chleachtas ghairmiuil Croi-innitillachtai san oideachas lan-Ghaeilge - Uirlis mheastinaithe don chleachtas ghairmitil

Scoil: Data(i): Scoil: Data(i):

Meastoireacht scoile uile: Is ea Ni hea Meastoireacht scoile uile: Isea / Nihea

Muinteoir aonair nd gripa muinteoiri:

Fis agus luachanna Fis agus luachanna

Muinteoir aonair no griipa miinteoiri:

Eolas an mhuinteora Eolas an mhuinteora

Tiomantas don teanga

Léirionn miinteoiri lan-Ghaeilge tuiscint dhomhain go comhsheasmhach ar thabhacht an oideachais
lan-Ghaeilge 0 thaobh athneartii na Gaeilge de.

Aithnionn muinteoiri 1an-Ghaeilge go comhsheasmhach an comhchoibhneas idir a
n-oilteacht féin sa Ghaeilge agus dul chun cinn a ndaltai.

| bhfeidhm | Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a inilichadh?

| mbéal forbartha

Cén fhianaise ata ann le tact le do mheastuni? Cad iad na spriocanna feabhais ba

mbhian leat a bhaint amach?

Focas leanbhlaraithe

Déanann minteoiri 1an-Ghaeilge guth na ndaltai a chumhachtii go gniomhach innitil, agus cinntionn siad
go dtugtar cluas éisteachta doibh agus go mbionn meas orthu i ngach cinneadh teagaisc.

Léirionn miinteoiri lan-Ghaeilge tuiscint dnomhain agus meas go comhsheasmhach ar na cilrai cultirtha,
ar chreideamh, agus ar na cleachtais éagsila ata ag na daltai.

| bhfeidhm \ Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a inilichadh?

| mbéal forbartha

Cén fhianaise ata ann le tact le do mheastuni? Cad iad na spriocanna feabhais ba

mbhian leat a bhaint amach?

Féiniulacht

Cothaionn miinteoiri lan-Ghaeilge féinitilacht an mhiinteora tumoideachais go cumasach muinineach tri
bheith ina n-eiseamlair de luachanna an chlair, an oilteacht teanga a fheabhsii, agus an cultir a fhi isteach
sa teagasc, le daltai agus comhghleacaithe a spreagadh.

Cothaionn minteoiri [an-Ghaeilge féinitilacht daltai tumoideachais de shior trid an teanga agus trid an chultiir a

chomhthathl, trid an bhrod i scileanna teanga agus san oidhreacht a chur chun cinn, agus tri mhuintearas agus muinin a choth.

Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a inilichadh?

| mbéal forbartha | bhfeidhm \

Cén fhianaise ata ann le tact le do mheastni? Cad iad na spriocanna feabhais ba

mbhian leat a bhaint amach?

Pobal

Neartaionn muinteoiri lan-Ghaeilge pobal an oideachais lan-Ghaeilge go héifeachtach tri thas an lionra a chothil,
rannphairtiocht tuismitheoiri/caomhnbiri a spreagadh, meas a Iéirili ar chiintbiri ranga, agus naisc leis an phobal a aithint.

Baineann muinteoiri lan-Ghaeilge Usaid as an Ghaeltacht go cumasach le feabhas a chur ar
scileanna teanga daltai agus ar a bhforbairt teanga féin araon.

| bhfeidhm \ Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a initichadh?

| mbéal forbartha

Cén fhianaise ata ann le tacli le do mheasini? Cad iad na spriocanna feabhais ba

mhian leat a bhaint amach?

Eolas le haghaidh abhcoideacht ar son an tumoideachais

Ta tuiscint dhomhain ag mainteoiri 1an-Ghaeilge ar phrionsabail theoiricitila, ar ghnéithe sonracha
agus ar spriocanna an tumoideachais.

Léirionn muinteoiri lan-Ghaeilge a n-oilteacht go comhsheasmhach maidir le timpeallacht foghlama tumthai a
chruthii ina spreagtar foghlaim agus {isaid na teanga agus dul chun cinn sa teanga ar bhealach corasach.

Cuireann muinteoiri lan-Ghaeilge bé&im go rialta ar chur chun cinn innililachta soch-chultiirtha i measc
foghlaimeoiri le feabhas a chur ar an tuiscint agus ar an mheas ata acu ar chultiir éagsila.

| bhfeidhm | Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a iniichadh?

Cad iad na spriocanna feabhais ba
mhian leat a bhaint amach?

| mbéal forbartha

Cén fhianaise ata ann le tacl le do mheasun?

Eolas muinteoiri ar an teanga

Léirionn minteoiri lan-Ghaeilge ardoilteacht san innitilacht teanga cumarsaidi, agus sarscileanna teanga (mar shampla
stor focal fairsing agus téarmaiocht fhairsing a bhaineann go sonrach leis an disciplin, cruinneas gramadai), sarscileanna
sochtheangeolaiocha (mar shampla (isaid teanga ata foirsteanach 6 thaobh cultlir de, straitéisi le haghaidh diosciirsa
gifeachtach), agus sarscileanna pragmatacha (mar shampla soluibthacht, comhleaniinachas, liofacht) acu.

| bhfeidhm |

An ann do réimsi fiosraithe eile ba mhian leat a inilichadh?

| mbéal forbartha Barr feabhais

Gén fhianaise ata ann le tacti le do mheasini? Cad iad na spriocanna feabhais ba

mhian leat a bhaint amach?

Eolas le haghaidh comhthathu oideolaioch

Ta tuiscint dhomhain ag mainteoiri 1an-Ghaeilge ar na teoirici agus ar an taighde a threoraionn comhthathi an
abhair agus na teanga sa tumoideachas.
Ta tuiscint chaolchlliseach ag miinteoiri lan-Ghaeilge ar dhearadh agus ar chur i bhfeidhm meastnuithe

iomadila, idir mheastinuithe minlaitheacha agus mheastinuithe suimitheacha, le meastinii a dhéanamh ar
fhoghlaim an abhair agus ar an fhorbairt teanga araon.

| bhfeidhm | Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a iniichadh?

Cad iad na spriocanna feabhais ba
mhian leat a bhaint amach?

| mbéal forbartha

Cén fhianaise ata ann le tacl le do mheasuni?

Eolas le haghaidh cuimsit

Baineann miinteoiri lan-Ghaeilge isaid chomhsheasmhach éifeachtach as straitéisi difreéla ar bhealach
eolach bunaithe ar leibheil oilteachta teanga na ndaltai, agus ar a n-ullmhacht, a réimsi spéise agus a
riachtanais aonair. Déanann siad cuspoiri teanga, an t-abhar, modhanna teagaisc, socruithe griipala,

agus aschuir na ndaltai a chur in oiritiint de réir mar is cui.

Ta tuiscint dhomhain ag miinteoiri lan-Ghaeilge ar fhorbairt iomlanaioch paisti agus ar na riachtanais uathiila a bhionn
ag daltai a bhfuil riachtanais speisialta oideachais acu. Cuimsitear Ieis sin eolas ar an reachtaiocht abhartha, meastinuithe
cuimsitheacha a dhéanamh, idirghabhalacha éifeachtacha a chur i bhfeidhm, monatoireacht a dhéanamh ar dhul chun
cinn, agus torthai a thaifeadadh.

Léirionn mainteoiri lan-Ghaeilge méistreacht go comhsheasmhach ar bheith i gceannas ar sheomrai ranga ilchultirtha
agus ar thimpeallachtai uilechuimsitheacha a chur ar bun ina geuirtear failte roimh an éagsilacht 6 thaobh teanga,
litearthachta, cultiir agus foghlama de taobh istigh den oideachas lan-Ghaeilge.

| bhfeidhm | Barr feabhais

An ann do réimsi fiosraithe eile ba mhian leat a initichadh?

| mbéal forbartha

Cén fhianaise ata ann le tacl le do mheastund? Cad iad na spriocanna feabhais ba

mbhian leat a bhaint amach?
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Croi-innitlachtai san oideachas lan-Ghaceilge - Uirlis mheasunaithe don chleachtas ghairmiuil

Scoil: Data(i):
Meastoireacht scoile uile: Isea / Nihea
Muinteoir aonair no griipa miinteoiri:

Scileanna agus cleachtais oideolaiocha

Scileanna agus cleachtais oideolaiocha

Scileanna teanga Scileanna cumastichain

Déanann muinteoiri lan-Ghaeilge a gcuid cainte a oiriini go hoilte agus go comhsheasmhach, rud a chinntionn

| f ; : ] : ) 1, chi ] Usaideann muinteoiri lan-Ghaeilge réimse de straitéisi teagaisc ar bhealach comhsheasmhach,
ionchur sothuigthe, (mar shampla luas, tuin chainte, athra, parafrasa, focail ghaolmhara) de réir mar is iomchui.

straitéiseach agus inniuil chun dioscirsa breisithe daltai a chur chun cinn.

Aistrionn miinteoiri lan-Ghaeilge abhair oideachais go cruinn 0 Bhéarla go Gaeil(?e, a?us cinntionn siad go gcuirtear Baineann muinteoiri lan-Ghaeilge 01said chorasach éifeachtach as ?rjl’omhal’ophtal’tea%aisc, gnathaimh, agus griipalacha
na habhair sin in oiriint don lucht léitheoireachta beartaithe (mar shampla daltai/tuismitheoiri/caomhnoiri). idirghniomhacha le tuiscint, ginitint agus idirghniomhaiocht idir piarai a chur chun cinn i measc na bpaisti.
Déanann miinteoiri lan-Ghaeilge naisc thrasteanga a chur i dtabhacht ar bhealach comhsheasmhach &ifeachttil, Tugann miinteoiri lan-Ghaeilge aiseolas ceartaitheach go straitéiseach agus go hinnidil ar isaid teanga na ndaltai i bhfoirm

agus cuireann siad béim ar an fheasacht mheititheangeolaioch le feabhas a chur ar scileanna o thaobh stor focal agus ~ athmhunluithe ceartaitheacha (tugann an minteoir an éagan ceart) agus 1 bhfoirm nod (ni thugann an muinteoir an leagan
délitearthachta de sa Ghaeilge agus sa Bhéarla araon. ceart, ach tugann leideanna chun aird na ndaltai a tharraingt ar earraidi) ar bhealach tuisceanach éifeachtach.

Déanann muinteoiri lan-Ghaeilge timpeallacht foghlama ata saibhir 0 thaobh teanga de a chruthi agus a chothii go Déanann minteoiri lan-Ghaeilge acmhainni teagaisc éagsiila, amhail eagraithe grafacha, ballai focal, agus

ai 3 i i i i i laimhseoga, a chomhthathii go comhsheasmhach inniuil le feabhas a chur ar'an tuiscint agus ar an teanga thairgitil.
hen‘eachtagt;,a?]gtlfrsngglaﬂ&%?]rt] gi'ﬁdleufsoaéﬂé?rﬁtgﬁ'tgf)ﬂa?ﬂlhgﬂIssf%TbrEi‘lrttun%g{Jezlr%r;'itgestﬁgi ahsﬁgﬁh%gﬂgﬁﬂaégﬁ%?n siad leas Anuas air sin, is minic a chuireann siad cinealacha scaflala ar fail, mar shampla framai scribhneoireachta agus

eagraithe grafacha, le forbairt leaniinach scileanna teanga acadila 6 bhéal agus i scribhinn a spreagadh.
| mbéal forbartha | bhfeidhm ‘ Barr feabhais Déanann mjinteairi lan-Ghaeilge an teagasc ata dirithe ar an teanga agus an teagasc ata dirithe ar an abhar a
---- chomhthathi go rialta agus go hinnitil sa phleanail curaclaim, ina gcuimsitear gniomhaiochtai ata dirithe ar an
teanga i ndisciplini éagsila agus ar fud disciplini éagsula (.i. teagasc foirm-dhirithe).
An ann do réimsi fiosraithe eile ba mhian leat a iniichadh? i . )
Cad iad na spriocanna feabhais ba | mbéal forbartha \ | bhfeidhm Barr feabhais

|
mhian leat a bhaint amach? ----

An ann do réimsi fiosraithe eile ba mhian leat a initichadh?

Cad iad na spriocanna feabhais ba
mhian leat a bhaint amach?

Cén fhianaise ata ann le tacii le do mheasuni?

Cén fhianaise ata ann le tacii le do mheasunii?

Scileanna cumarsaide
Tugann miinteoiri 1an-Ghaeilge faisnéis rithabhachtach maidir leis an tumoideachas do thuismitheoiri agus do

chaomhnoiri agus do ghairmithe eile ar bhealach oilte. Scileanna pleandla
Téann muinteoiri lan-Ghaeilge i gcomhar go héifeachtach le ciintoiri ranga le straitéisi agus meastnuithe ata idir nualach Déanann minteoiri lan-Ghaeilge an teagasc ata dirithe ar an teanga agus an teagasc ata dirithe ar an abhar a chomhthathi
agus chomhoibrioch a cheapadh d’fhonn tacii leis an fhoras teanga agus foghlaim an abhair i measc na ndaltar. go rialta agus go hinniiil sa phleanail curaclaim, ina geuimsitear gniomhaiochtai ata dirithe ar an teanga i ndisciplini agsiila

agus ar fud disciplini agsila (.i. teagasc foirm-dhirithe).

I mbgal forbartha I bhfeidhm | Barr feabhais Bionn miinteoiri lan-Ghaeilge, go comhsheasmhach agus go haifeachtach, ag pleanail le haghaidh fhorbairt na
délitearthachta, tugann siad tus aite di agus cuireann siad am i leataobh lena haghaidh.

A anm o st fosraithe sl ba mian leat a iniichadt? | mbéal forbartha | | bhfeidhm | Barr feabhais
n ann do réimsi fiosraithe eile ba mhian leat a initichadh?
Ceén fhianaise ata ann le tacii le do mheasini? Cad iad na spriocanna feabhais ba ----

mhian leat a bhaint amach? o : .
An ann do réimsi fiosraithe eile ba mhian leat a initichadh?

Cad iad na spriocanna feabhais ba
mhian leat a bhaint amach?

Cén fhianaise ata ann le tacii le do mheasiini?

Suil Siar agus
Suil ar Aghaidh

Léiritear go soiléir le torthai an staidéir seo nadur ilghnéitheach
obair na muinteoiri san oideachas lan-Ghaeilge. Sainaithnitear
na hinniulachtai bunriachtanacha a bhaineann go sonrach leis
an tumoideachas, na croi-luachanna, na scileanna agus an
t-eolas ag a bhfuil acmhainneacht mhor leis an ghairm a chur
chun cinn agus le freastal nios fearr ar gach aon fhoghlaimeoir
san oideachas lan-Ghaeilge. Solathraitear leo cur sios
iomlanaioch ar a bhfuil i gceist leis an chleachtas teagaisc
ardchaighdeain agus ar a bhfuil i gceist le bheith mar mhuinteoir
san oideachas lan-Ghaeilge in Eirinn. Tugtar doimhneacht
agus comhthéacs sna réimsi agus sna gnéithe agus tacaitear
le muinteoiri tumoideachais cleachtais ardchaighdeain a
shainaithint agus a fhorbairt ina suiomh féin. Cuirtear ar

fail creat le foghlaim agus forbairt ghairmiuil mdinteoiri san
oideachas lan-Ghaeilge a threorud mar aon le stadas ghairm an
mhuinteora san oideachas lan-Ghaeilge a chur chun cinn.

Is tasc casta ata sa teagasc
tumoideachais, agus ni féidir ach le
lucht saothair oilte eolach maistreacht
a fhail air.

(Nig Uidhir & O Ceallaigh, 2023, Ich. 28)




Combhairle na Gaelscolaiochta

Combhairle na Gaelscolaiochta

Ta gealladh faoin chreat sin mar cuirtear

ar chumas muinteoiri san oideachas lan-
Ghaeilge gabhail d’initchadh ar a gcleachtas

ar bhealach leanunach, domhain, cérasach

agus machnamhach. Cuirtear bonn eolais

faoin cheannaireacht agus faoin chleachtas
tumoideachais ar leibhéal na forbartha curaclaim,
an dearaidh abhair, an teagaisc sa tseomra ranga,
na foghlama agus an mheasunaithe freisin. Ina
theannta sin, cuirtear ar a gcumas do thaighdeoiri
iniichadh a dhéanamh ar réimsi éagsula an eolais
ata ag muinteoiri san oideachas lan-Ghaeilge
agus na réimsi sin a mhapail, agus féachaint ar
an doigh a munlaionn an bonn eolais sin an
cleachtas agus torthai na ndaltai. Thairis sin,
spreagtar an lucht déanta beartas le réimsi
forbartha a shainaithint, go hairithe réimsi a
rachfar i ngleic leo ina dhiaidh sin tri oideachas
muinteoiri saincheaptha agus tionscnaimh
spriocdhirithe maidir leis an fhoghlaim

ghairmiuil muinteoiri.

B’fhid féachaint nios grinne ar théama

innitlachtai an mhuinteora a bhaineann go
sonrach leis an tumoideachas, ar mhaithe le
feabhas a chur ar chlair thumoideachais tri chéile
agus toisc go bhféadfai cur leis an phlé nios
leithne ar ullmhu agus ar chreidiind muinteoiri

le haghaidh an tumoideachais in Eirinn. Mar sin
féin, go dti seo, ni théann ach lion beag staidéar

i gcomhar le muinteoiri leis na hinnitlachtai sin a
bhaineann go sonrach leis an tumoideachas

agus a bhionn de dhith sa tumoideachas a
shainaithint (Nig Uidhir & O Ceallaigh, 2023). Bionn
an gort seo ag athru i rith an ama, rud a spreagann

muinteoiri san oideachas lan-Ghaeilge le leas a
bhaint as claochluithe oideachais le bheith
nualach ina gcuid teagaisc féin. Da bhri

sin, is rithabhachtach an rud é athnuachan
leanunach a dhéanamh ar a gcroi-innidlachtai,
bunaithe ar an taighde agus ar an chleachtas,

le haghaidh forbairt agus gairmitlacht muinteoiri
san oideachas lan-Ghaeilge agus le maistreacht
a fhail ar athruithe oiriinaitheacha agus
bunathraitheacha. An cuspdir a bhaineann leis
an taighde reatha néa creat a sholathar le foghlaim
agus forbairt ghairmiuil muinteoiri san oideachas
lan-Ghaeilge a threoru i.e. creat a chuireann ar
chumas an mhuinteora tumoideachais lan-Ghaeilge
feasacht a fhorbairt ar na réimsi sin ar ga iad a
fhorbairt, réimsi a aithint ina bhfuil an muinteoir
ar fheabhas ar fad, agus tuiscint nios doimhne a
chur chun cinn ar ghnéithe comhthéacsula agus
b’fhéidir ar ghnéithe cérasacha a chuireann bac ar
an teagasc agus ar an fhoghlaim éifeachtach san
oideachas lan-Ghaeilge.

Léirigh an proiseas comhairliichain a bhain leis
an taighde seo gurbh fhid go mér féachaint nios
grinne ar théama inniulachtai an mhuinteora a
bhaineann go sonrach leis an tumoideachas,

ar mhaithe le feabhas a chur ar chlair
thumoideachais tri chéile agus toisc go
bhféadfai cur leis an phlé nios leithne ar ullmhu
agus ar chreidiunu muinteoiri le haghaidh an
tumoideachais in Eirinn.

Ni shamhlaitear gur tacar druidte an 30 gné de
luachanna, eolas agus scileanna oideolaiochta
a chuirtear faoi bhur mbraid sa chreat

féinmheasunaithe seo. Ma chuirtear i bhfeidhm

mar is cui &, spreagfar machnamh gairmiuil, plé
criticivil agus caibidil bhriomhar i seomrai ranga
agus i seomrai foirne ar fud ghaelscoileanna

na tire agus is cinnte, amach anseo, go molfar

leasuithe de réir mar a fhasfaidh an earnail
agus de réir mar a athraionn na tosca agus na
tosaiochtai a imrionn tionchar ar roil muinteoiri i
scoileanna lan-Ghaeilge.
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Fior 1: Innitilachtai an mhuinteora lan-Ghaeilge a bhaineann go sonrach leis an tumoideachas

Aguisin 1
Creat na forbartha
gairmiula: coras
larnach

Crof-innitlachtai san oideachas lan-Ghaeilge -
réimsi, gnéithe agus sonrai breise

Tri théama uileghabhdlacha ata sna
hinniulachtai a bhaineann go sonrach
leis an tumoideachas, mar ata: fis
agus luachanna; eolas muinteoiri
lan-Ghaeilge; agus scileanna

agus cleachtais oideolaiocha.

Leis na téamai sin, tugtar léirithe
cuimsitheacha ar chleachtais
teagaisc eiseamlaireacha agus ar a
bhfuil i gceist le bheith ag obair mar
mhuinteoir tumoideachais in Eirinn.
Ta réimsi éagsula leabaithe i ngach
aon téama diobh, agus ta gnéithe
éagsula ag gabhail le gach réimse.
Cuirtear léargas agus comhthéacs
breise ar na gnéithe sin ar fail leis

na tascairi, rud a shaibhrionn an
tuiscint orthu.

s \\
Fis agus juacha®

Is iad seo a leanas cuspoiri na ruibrice forleithne seo le e teagasc agus ceannaireacht ardchaighdeain a chur
haghaidh ghairm an mhuinteora san oideachas lan- chun cinn le haghaidh gach foghlaimeora ar fud gach
Ghaeilge: comhthéacs san oideachas lan-Ghaeilge;
e creat a sholathar chun foghlaim agus forbairt
e cur sios a dhéanamh ar na luachanna ghairmitil muinteoiri san oideachas lan-Ghaeilge a
bunriachtanacha, ar an eolas gairmiuil threord;
bunriachtanach, agus ar na cleachtais oideolaiocha e stadas ghairm an mhuinteora san oideachas lan-
bunriachtanacha ata ag teastail le haghaidh an Ghaeilge a chur chun cinn tri nadur casta an teagaisc
teagaisc éifeachtaigh san oideachas lan-Ghaeilge; sa réimse a leagan amach go mion soiléir.

Téama

Fis agus
luachanna

Innitlacht ghairmitil a
bhaineann go sonrach leis
an oideachas lan-Ghaeilge
-Réimse

Tiomantas don teanga

Leanbhlaraithe

Féinillacht

Pobal

Croi-innitlachtai san oideachas lan-Ghaeilge - réimsi, gnéithe agus tascairi

Innitlacht ghairmiil a
bhaineann go sonrach leis an
oideachas lan-Ghaeilge - Gné

1. Diograis d’athnearti na Gaeilge

2. Ardoilteacht teanga agus
saibhrill teanga leaniinach

3. Follaine iomlanaioch an linbh

4. Cultlr cuimsitheach

5. Feinitlacht an mhiinteora lan-
Ghaeilge

6. Féinitlacht an dalta lan-Ghaeilge

7. Forbairt straitéiseach earnail an
oideachais lan-Ghaeilge

8. An Ghaeltacht mar acmhainn le
haghaidh feabhsi teanga

Innitilacht ghairmiil a bhaineann go sonrach leis an oideachas lan-
Ghaeilge - Tascaire

Léirionn miinteoiri lan-Ghaeilge tuiscint dhomhain go comhsheasmhach
ar thabhacht an oideachais lan-Ghaeilge 6 thaobh athnearti na Gaeilge de.
Léirionn siad tuiscint dhomhain freisin ar an dlithnasc idir a dtiomantas féin
don Ghaeilge agus na freagrachtai ilghnéitheacha a bhaineann le rol an oideora
lan-Ghaeilge 0 nadar.

Aithnionn miinteoiri 1an-Ghaeilge go comhsheasmhach an comhchoibhneas
idir a n-oilteacht féin sa Ghaeilge agus dul chun cinn a ndaltai. Tuigeann siad
gur tascanna leaniinacha iad a scileanna teanga a fheabhsi de shior, gach
iarracht a dhéanamh le bheith cruinn, agus a gcumais teanga a shaibhrit, agus
gur tascanna iad a léirionn an ghairmitilacht san oideachas lan-Ghaeilge.

D&anann miinteoiri lan-Ghaeilge guth na ndaltai a chumhachtii go gniomhach innitiil,
agus cinntionn siad go dtugtar cluas éisteachta doibh agus go mbionn meas orthu i
ngach cinneadh teagaisc. Tugann siad tiis aite go rialta d'fhollaine na ndaltai i ngach

aon ghné da rol, lena n-airitear idirghniomhaiochtai le tuismitheoiri, modhanna
measunaithe, straitéisi teagaisc, agus leithdhaileadh acmhainni.

Léirionn muinteoiri lan-Ghaeilge tuiscint dhomhain agus meas go com-
hsheasmhach ar na cilrai cultiirtha, ar chreideamh, agus ar na cleachtais
agstla ata ag na daltai. Déanann siad abhar, aiseanna agus samplai ata

abhartha 6 thaobh an chulttir de a fhi isteach gan stro ina gceachtanna, rud a
chothaionn nasc le taithi saoil na ndaltai.

Cothaionn miinteoiri 1an-Ghaeilge féinitilacht an mhiinteora tumoideachais go
cumasach muinineach tri bheith ina n-eiseamlair de luachanna an chlair,
an oilteacht teanga a fheabhsi, agus an cultiir a fhi isteach sa teagasc, chun
daltai agus comhghleacaithe a spreagadh.

Cothaionn miinteoiri 1an-Ghaeilge féinitilacht daltai tumoideachais de shior
trid an teanga agus trid an gcultiir a chomhthath, trid an mbrod i scileanna
teanga agus san oidhreacht a chur chun cinn, agus tri mhuintearas
agus muinin a chothd.

Neartaionn minteoiri lan-Ghaeilge pobal an oideachais lan-Ghaeilge go héifeachtach
tri thas an lionra a chothd, rannphairtiocht tuismitheoiri/caomhnoiri a spreagadh,
meas a léirili ar chiintoiri ranga, agus naisc leis an bpobal a aithint.

Baineann minteoiri lan-Ghaeilge (isaid as an nGaeltacht go cumasach chun
feabhas a chur ar scileanna teanga daltai agus ar a bhforbairt teanga féin araon.
Déanann siad abhair dhilse a fhi isteach sa churaclam go comhsheasmhach,
eascaionn siad eispéiris thumthacha, agus bionn siad ag gabhail d’fheabhas
teanga leaniinach.
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Combhairle na Gaelscolaiochta

Téama

Eolas
muinteoiri
lan-Ghaeilge

Innitlacht ghairmitil a
bhaineann go sonrach leis

an oideachas lan-Ghaeilge
- Réimse

Eolas le haghaidh
abhcoideacht ar son an
tumoideachais

Eolas miinteoiri ar an
teanga

Eolas le haghaidh an
chomhthathaithe
oideolaioch

Eolas le haghaidh cuimsii

Combhairle na Gaelscolaiochta

Croi-innitlachtai san oideachas lin-Ghaeilge - réimsi, gnéithe agus tascairi

Innitlacht ghairmitil a
bhaineann go sonrach leis an
oideachas lan-Ghaeilge - Gné

9. Prionsabail theoiricilila, gnéithe
sonracha, agus spriocanna an
tumoideachais

10. Idirghabhéil teanga

11. Ailtiri cultlirtha

12. Innitilacht chumarsaideach
miinteoiri

13. Comhthath{i abhar agus teanga

14. Meastinii comhthaite

15. Difreail

16. Riachtanais speisialta

oideachais

17. Foghlaimeoiri éagsila i
suiomhanna tumoideachais
ilchultirtha

Innitilacht ghairmitil a bhaineann go sonrach leis an oideachas lan-
Ghaeilge - Tascaire

Ta tuiscint dhomhain ag muinteoiri 1an-Ghaeilge ar phrionsabail theoiricidla,
ar ghnéithe sonracha agus ar spriocanna an tumoideachais, agus baineann
siad Usaid as an eolas sin go cumasach cruthaitheach chun faisnéis a roinnt le
daoine eile agus tacti go reamhghniomhach leis an scoil i bpobail eile.

Léirionn mainteoiri 1an-Ghaeilge a n-oilteacht go comhsheasmhach maidir le
timpeallacht foghlama tumthai a chruthii ina spreagtar foghlaim agus {isaid na
teanga agus dul chun cinn sa teanga ar bhealach corasach. Meallann siad daltai
go rialta chun an @isaid teanga a chur chun cinn sa seomra ranga féin agus
lasmuigh de araon, agus cuireann siad tacaiocht laidir ar fail do thuismitheoiri
agus do chaomhnoiri san am céanna.

Cuireann muinteoiri lan-Ghaeilge béim go rialta ar chur chun cinn innitilacht
soch-chultiirtha i measc foghlaimeoiri, agus solathraionn siad comhthéacsanna
tarraingteacha ata freagriil 6 thaobh an chulttir de chun feabhas a chur ar an
tuiscint agus ar an meas atéa acu ar chultlir agstla.

Léirionn miinteoiri lan-Ghaeilge ardoilteacht san innitilacht teanga cumarsaidi,
agus sarscileanna teanga (mar shampla stor focal fairsing agus téarmaiocht
fhairsing a bhaineann go sonrach leis an disciplin, cruinneas gramadai),
sarscileanna sochtheangeolaiocha émar shampla (isaid teanga ata oirilinach 6
thaobh cultlir de, straitéisi le haghaidh dioscirsa éifeachtach), agus sarscileanna
pragmatacha (mar shampla soliibthacht, comhleaniinachas, liofacht) acu.

Ta tuiscint dhomhain ag miinteoiri lan-Ghaeilge ar na teoirici agus ar an taighde
a threoraionn comhthathii an abhair agus na teanga sa tumoideachas .i. dirii go
héifeachtach ar an teanga (mar shampla gramadach, comhréir, gnéithe den dioscursa)
i gcomhthéacs laistigh de theagasc an abhair, agus aird na ndaltai a dhirit ar an teanga
agus ar an abhar ar a seal go minic agus gan stro san am céanna.

Ta tuiscint chaolchiiiseach ag muinteoiri 1an-Ghaeilge ar dhearadh agus ar
chur i bhfeidhm measinuithe iomadla, idir mheastinuithe minlaitheacha agus
mheasiinuithe suimitheacha, chun measiinii a dhéanamh ar fhoghlaim an abhair

agus ar an bhforbairt teanga araon.

Baineann miinteoiri lan-Ghaeilge (isaid chomhsheasmhach éifeachtach as
straitéisi difreala ar bhealach eolach bunaithe ar leibhéil oilteachta teanga na
ndaltai, agus ar a n-ullmhacht, a réimsi spéise agus a riachtanais aonair. Déanann
siad cuspoiri teanga, an t-abhar, modhanna teagaisc, socruithe griipala, agus
aschuir na ndaltai a chur in oiriliint de réir mar is cui.

Ta tuiscint dhomhain ag muinteoiri [an-Ghaeilge ar fhorbairt iomlanaioch leanai
agus ar na riachtanais uathiila a bhionn ag daltai a bhfuil riachtanais speisialta
oideachais acu. Cuimsitear leis sin eolas ar an reachtaiocht abhartha, measiinuithe
cuimsitheacha a dhéanamh, idirghabhalacha éifeachtacha a chur i bhfeidhm,
monatbireacht a dhéanamh ar dhul chun cinn, agus torthai a thaifeadadh.

Léirionn miinteoiri lan-Ghaeilge maistreacht go comhsheasmhach ar a bheith i
gceannas ar sheomrai ranga ilchultiirtha agus ar thimpeallachtai uilechuimsitheacha
a chur ar bun ina geuirtear failte roimh an eagsilacht 6 thaobh teanga, litearthachta,

cultlir agus foghlama de laistigh den oideachas lan-Ghaeilge.
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Téama

Scileanna agus
cleachtais
oideolaiocha

Innitlacht ghairmidil a
bhaineann go sonrach leis

an oideachas lan-Ghaeilge -
Réimse

Scileanna teanga

Scileanna cumasiichain

Croi-innitlachtai san oideachas lan-Ghaeilge - réimsi, gnéithe agus tdscairi

Innitlacht ghairmitil a
bhaineann go sonrach leis an
oideachas 1an-Ghaeilge - Gné

18. Aclaiocht teanga
(scaflail bhriathartha agus
neamhbhriathartha)

19. Scileanna aistritichain

20. Naisc thrasteanga

21. Timpeallacht ata saibhir 6
thaobh teanga de

22. Usaid teanga a spreagadh agus
aschur feabhsaithe a chumasu

23. Scaflail ghnasil

24. Aiseolas ceartaitheach

25, Scaflail theagascach

Innitlacht ghairmitil a bhaineann go sonrach leis an oideachas
lan-Ghaeilge - Tascaire

Déanann muinteoiri lan-Ghaeilge a geuid cainte a oirilinii go hoilte agus
go comhsheasmhach, rud a chinntionn ionchur sothuigthe, (mar shampla
luas, tuin chainte, athra, parafrasa, focail ghaolmhara) de réir mar is
iomchui bunaithe ar aois agus ar chumais na ndaltai, agus baineann
siad Uisaid as comharthaiocht choirp agus as gothai gniise ar bhealach
fiintach chun tacl leis an tuiscint.

Aistrionn minteoiri [an-Ghaeilge abhair oideachais go cruinn 0 Bhéarla
go Gaeilge, agus cinntionn siad go gcuirtear na habhair sin in oiritint don
lucht leitheoireachta beartaithe, mar shampla daltai agus tuismitheoiri/
caomhnoiri, ar leibhéal tuisceana iomchui.

Déanann muinteoiri Ién-GhaeiI%e naisc thrasteanga a chur i dtabhacht
ar bhealach comhsheasmhach éifeachtiil, agus cuireann siad b&im
ar an bhfeasacht mheititheangeolaioch chun feabhas a chur ar
scileanna 6 thaobh stor focal a%us délitearthachta de sa Ghaeilge
agus sa Bhéarla araon.

Déanann miinteoiri lan-Ghaeilge timpeallacht foghlama ata
saibhir 0 thaobh teanga de a chruthu agus a chothil go héifeachtach,
B a%us baineann siad usaid as straiteisi amhail samhaltii agus
&irithe teagascacha tea,n%a._ Baineann siad leas as an timpeallacht
sin chun foghlaim an abhair agus forbairt na teanga a shaibhrit
i measc na ndaltai.

Usaideann milinteoiri Ién-(}haeilﬂe réimse straitéisi teagaisc ar bhealach
comhsheasmhach, straitéiseach agus innitil chun diosctrsa breisithe
daltai a chur chun cinn agus chun tact le hiisaid na teanga agus leis an
bhforbairt teanga i measc daltai (mar shampla teicnici ceistiiichéin, aga
feithimh, straiteisi gripala, gniomhaiochtai q?us gnathaimh sa seomra
ranga, abhair chloite agus ilmhean)

Baineann muinteoiri [an-Ghaeilge Usaid chorasach éifeachtach
as gniomhaiochtai teagaisc, gnathaimh, agus gripalacha
idirghniomhacha chun tuiscint, ginitiint agus idirghniomhaiocht idir
piarai a chur chun cinn i measc na leanai.

Tugann miinteoiri lan-Ghaeilge aiseolas ceartaitheach go
straitéiseach agus go hinniil ar Uséid teanga na ndaltai i bhfoirm
athmhinluithe ceartaitheacha (tugann an muinteoir an leagan ceart)
agus i bhfoirm nod (ni thugann an miinteoir an leagan ceart, ach tugann
leideanna chun aird na ndaltai a tharraingt ar earraidi, mar shampla
leideanna meititheangeolaiocha, soiléiriii a lorg) ar bhealach tuisceanach
gifeachtach. Freastalaionn siad ar an nga le haiseolas ceartaitheach
ar fud gach gné den sprioctheanga, lena n-airitear gnéithe léacsacha,
foineolaiocha agus comhréireacha.

Déanann miinteoiri 1an-Ghaeilge acmhainni teagaisc éagsila,
ambhail eagraithe grafacha, ballai focal, a%us laimhseoga, a
chomhthathii go comhsheasmhach innidil chun feabhas a chur ar
an tuiscint. Anuas air sin, is minic a chuireann siad cinealacha scaflala
ar fail, mar shampla framai scribhneoireachta agus eagraithe grafacha,
chun forbairt leaniinach scileanna teanga acadiila 0 bhéal agus i
scribhinn a spreagadh.
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Combhairle na Gaelscolaiochta

Téama Innitlacht ghairmitil a
bhaineann go sonrach leis

an oideachas lan-Ghaeilge -
Réimse

Scileanna cumarsaide

Scileanna pleanala

Croi-innitlachtai san oideachas lin-Ghaeilge - réimsi, gnéithe agus tascairi

Innitlacht ghairmitil a
bhaineann go sonrac
oideachas lan-Ghaeilge - Gné

26. Dearadh Uilioch don Fhoghlaim Cuireann miinteoiri lan-Ghaeilge prionsabail an Dearaidh Uilioch don
Fhoghlaim i bhfeidhm go héifeachtach chun timpeallachtai foghlama

cuimsitheacha agus inrochtana a chruthii. Déanann siad abhair agus

acmhainni teagaisc, gniomhaiochtai, agus measiinuithe a dhearadh agus

a ionramhail ar bhealach straitéiseach reamhghniomhach chun freastal
ar riachtanais, sainroghanna, agus cumais éagstla na bhfoghlaimeoiri.
Thairis sin, is minic a chuireann siad modhanna iomadla ar fail le
go mbeidh na daltai in ann iad féin a I&iriQi, a chur in il agus a bheith
rannphairteach, chun barr feabhais a chur ar na torthai foghlama le
haghaidh gach dalta.

Tugann minteoiri lan-Ghaeilge faisnéis rithdbhachtach maidir leis
an tumoideachas do thuismitheoiri agus do chaomhnoiri agus do
ghairmithe eile ar bhealach oilte, rud a chuireann ar a gcumas doibh
sin pairt iomlan a ghlacadh i ndul chun cinn a leanai 6 thaobh an
oideachais de.

27. Cumarsaid le tuismitheoiri agus
le gairmithe eile

Téann miinteoiri 1an-Ghaeilge i gcomhar go héifeachtach le cuntoiri
ranga chun straitéisi agus measinuithe até idir nualach agus
chombhoibrioch a cheapadh d’thonn tacii leis an bhforas teanga agus
foghlaim an abhair i measc na ndaltai.

28. Comhoibriii le ciintoiri ranga

Déanann miinteoiri 1an-Ghaeilge an teagasc ata dirithe ar an teanga
agus an teagasc ata dirithe ar an abhar a chomhthathii go rialta agus
go hinnidil sa phleanail curaclaim, ina gcuimsitear gniomhaiochtai ata
dirithe ar an teanga i ndisciplini éagstla agus ar fud disciplini éagsila

(.i. teagasc foirm-dhirithe).

29. Comhthathii na teanga a
phleanail ar fud an churaclaim

30. Forbairt na délitearthachta Bionn miinteoiri 1an-Ghaeilge, go comhsheasmhach agus
go héifeachtach, ag pleanail le haghaidh fhorbairt na
delitearthachta, tugann siad tis aite di agus cuireann siad

am i leataobh lena haghaidh.
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study. DCU: PhD thesis. Ar fail ag: https://www.cogg.ie/wp-content/
uploads/Thesis-J.-de-Br%C3%BAn-HARD-COPY-14.07.22-16213971-
2022-with-refs-appendices.pdf

Aguisin 2
Framework

for Professional
Development

Core Irish-medium education (IME)
competences - domains, elements and
indicators.

The immersion-specific competencies
consist of three overarching themes:
vision and values, IME teacher
knowledge, and pedagogical skills
and practices. These themes offer
comprehensive depictions of
exemplary teaching practices and
what it means to be an immersion
teacher in Ireland. Within each theme
lie various domains, each composed
of several elements. Indicators

add further insight and context

to these elements, enriching their
understanding. Suggested readings
are also provided.

Figure 1: Immersion-specific competencies of the Irish-medium teacher

The purposes of this extensive rubric for the Irish- e provide a framework to guide IME teacher

medium immersion teaching profession are to: professional learning and development;

e promote the status of the IME teaching profession
through making explicit the complex nature of IME
teaching.

e describe the essential values, professional
knowledge, and pedagogical practices required for
effective IME teaching;

e promote high-quality teaching and leadership for all
learners across all IME education contexts;




Combhairle

Theme

Vision and
values

na Gaelscolaiochta

Distinctive IME

professional competence

- Domain

Commitment to language

Child-centred focus

|dentity

Community

Combhairle na Gaelscolaiochta

Core Irish-medium Education Competences -

Distinctive IME professional
competences - Element

1. Passion for Irish language
revitalisation

2. Advanced language proficiency
and ongoing language
enrichment

3. Holistic wellbeing of child

4. An inclusive culture

5. IME teacher identity

6. IME pupil identity

7. Strategic development of IME
sector

8. The Gaeltacht as a resource for
language enhancement

Distinctive IME professional competences - Indicator

The IME teacher consistently demonstrates a deep appreciation for the
significance of Irish-medium education (IME) in the revitalization of the Irish
language. They exhibit a profound understanding of the interconnectedness

between their dedication to the Irish language and the multifaceted
responsibilities inherent in the role of an IME educator.

The IME teacher consistently acknowledges the correlation between their
own proficiency in Irish and the progress of their students. They grasp
that continually refining their linguistic skills, striving for accuracy, and

enriching their language capabilities are ongoing pursuits indicative of IME
professionalism.

The IME teacher competently actively empowers students' voices, ensuring they
are heard and valued in all instructional decisions. They regularly prioritize student
wellbeing in every aspect of their role, including interactions with parents, assessment
methods, teaching strategies, and resource allocation.

The IME teacher consistently demonstrates deep understanding and
appreciation for the diverse cultural backgrounds, beliefs, and practices
of their students. They seamlessly integrate culturally relevant content,
materials, and examples into their lessons, fostering connections with

students' lived experiences.

The IME teacher capably and confidently cultivates immersion teacher
identity by embodying programme values, enhancing language proficiency,
and integrating culture into teaching, inspiring students and colleagues.

The IME teacher consistently cultivates immersion student identity by integrat-
ing language and culture, promoting pride in language skills and heritage, and
fostering belonging and confidence.

The IME teacher effectively strengthens the IME community by fostering network
growth, encouraging parental/guardian involvement, valuing classroom assistants,
and recognising community connections.

The IME teacher capably utilises the Gaeltacht to enhance both student
language skills and their own language development. They consistently
integrate authentic materials into the curriculum, facilitate immersive
experiences, and engage in ongoing language enhancement.

domains, elements and indicators

Further reading

0 Ceallaigh, T.J. agus Ni Chathasaigh, C. (2021). Feasacht teanga
an mhiinteora tumoideachais: Préamh agus guairne an chleachtais.

Léann Teanga:An Reivil 9, Igh. 89-102. Ar fail ag: http://leannteangaan-

reiviu.com/sites/default/files/08-%C3%93%20Ceallaigh%20%26%20
N%C3%AD%20Chathasaigh.pdf

0 Ceallaigh, T.J. agus Ni Chathasaigh, C. (2021). Feasacht teanga an

mhiinteora tumoideachais: Préamh agus guairne an chleachtais. Léann

Teanga: An Réivili 9, Igh. 89-102. Le fail ar: http://leannteangaan-
reiviu.com/sites/default/files/08-%C3%93%20Ceallaigh%20%26%?20
N%C3%AD%20Chathasaigh.pdf

Archard, D. (2020). Hearing the child’s voice: a philosophical account.
Journal of the British Academy, 8, 7-15. https://doi.org/10.5871/
jba/008s4.007

Ni Chlochasaigh K, Shiel G and O Duibhir P (2020) An Investigation
of Immersion Education for Students in Irish-medium Schools in
Area of Disadvantage. Dublin: An Chomhairle um Oideachas Gaeltachta
agus Gaelscolaiochta.

0 Ceallaigh, T.J., O Laoire, M. agus Ui Chonghaile, M. (2024) Triggering
teacher identity reconfiguration in secondary immersion in S. Ballinger,
R. Fielding & D. Tedick (Eds.), International Perspectives on Teacher
Development for Content and Language Integration, Multilingual Matters

Ni Dhonnabhain, A. (2014). An Datheangachas agus an tAitheantas.
PhD san Qideachas neamhfhoilsithe, Colaiste na hOllscoile Corcaigh.
Ar fail ag: https://www.cogg.ie/wp-content/uploads/An-Datheanga-
chas-an-tAitheantas.pdf

An Roinn Oideachais agus Scileanna. (2018). Polasai don Qideachas
Gaeltachta 2017-2022. Ar fail ag: https://assets.gov.ie/24606/0e2fca7d-
b7ca434d92197360c1197845.pdf

Mac Cormaic, B. (2011). Féinillacht, Cultur agus Teanga i Ré an Dom-
handaithe. Baile Atha Claith: Coiscéim.

Theme
onal competence
~Domain

IME teacher

Knowledge for immersion
knowledge

advocacy

Teacher knowledge about
the language

Knowledge for pedagogical
integration

Knowledge for inclusion

Core Irish-medium Education Competences - domains, elements and indicators

Distinctive IME professional
competences - Element

9. Theoretical principles, specific
features, and the goals of
immersion education

10.Language mediation

11.Cultural architects

12. Teacher communicative
competence

13.Content and language
integration

14.Integrated assessment

15.Differentiation

16.Special educational needs

17.Diverse learners in multicultural
immersion settings

Distinctive IME professional competences - Indicator

The IME teacher has a deep understanding of the theoretical principles,
distinctive features, and goals of immersion education and capably uses this
knowledge in a creative way to share information with others and proactively

support the school in other communities.

The IME teacher consistently demonstrates adeptness in crafting an
immersive learning atmosphere that s1ystemat|call?/ encourages linguistic
learning, usage, and advancement. They regularly engage students in
promoting language use both within and beyond the classroom, while also
offering strong support for parents/guardians.

The IME teacher frequently emphasises promoting sociocultural
competence among learners, providing engaging and culturally
responsive contexts to enhance their understanding and
appreciation of diverse cultures.

The IME teacher demonstrates advanced proficiency in communicative
language competence, excelling in linguistic (e.g., extensive vocabulary
and discipline-specific terminology, grammatical accuracy), sociolinguistic
(e.g., culturally appropriate language use, effective discourse strategies),
and pragmatic (e.g., adaptability, coherence, fluency) skills.

The IME teacher demonstrates an adept understanding of theory and research
that guide integration of content and language in immersion education, i.e. effectively
focusing on language (e.g. grammar, syntax, discourse features) in a contextualised

manner within content instruction while habitually and seemlessly shifting
students’ attention between language and content.

The IME teacher exhibits a nuanced grasp of the design and
implementation of multiple assessments, both formative and summative,
to assess both content learning and language development.

The IME teacher knowledgeably employs consistent and effective differentiation
strategies based on students' language proficiency levels, readiness, interests, and
individual needs, adjusting language objectives, content, instructional methods,
grouping arrangements and student outputs accordingly.

The IME teacher illustrates a deep understanding of children's holistic
development and the unique requirements of students with special
educational needs. This includes knowledge of relevant legislation, conducting
thorough assessments, implementing effective interventions,
monitoring progress, and documenting outcomes.

The IME teacher consistently demonstrates mastery in overseeing
multicultural classrooms and establishing inclusive environments that
embrace language, culture, ethnic and learning diversity within IME.

Further reading

Baker, C. agus Wright, W. E. (2021). Foundations of bilingual education
and bilingualism (Eagran 7). Briostol: Multilingualism Matters.

Nig Uidhir, G., O Duibhir, P., & O Cathallain, S. (2016). Tuismitheoiri ina
ngniomhairi in earnail an Ghaeloideachais. COM ARtalghde (2).
https://doi.org/10.18669/ct.2016.06

Feinauer, E. & Howard, E. R. (2014). Attending to the third goal:
Cross-cultural competence and identity development in two-way immer-
sion programs. Journal of Immersion and Content-Based Language
Education, 2(2), 257-272.

Zwiers, J.52014) Building Academic Language: Meeting Common Core
Standards Across Disciplines, Grades 5-12, Second Edition.
Jossey-Bass.https:/jeffzwiers.org/publications

Morton, T. (2016). Conceptualizing and investigating teachers’
knowledge for integrating content and language in content-based
instruction. JICB 4(2), 144-167.

Ui Mhurchi, A. (2021). Eifeacht an chiltionchair: Iniichadh ar an tionchar
a bhionn ag critéir mheastnaithe le béim chomhuaineach ar abhar agus
ar theanga ar ghnothachtail agus ar mheon aigne scolairi i rang staire na
chéad bhliana. An M. Oid. san Oideachas Lan-Ghaeilge agus Gaeltachta,

Colaiste Mhuire gan Smal, Luimneach.

Tomlinson, C.A. (2014). The differentiated classroom: Responding
to the needs of all learners (2nd ed.). Alexandria, VA: Association for
Supervision and Curriculum Development.

Nic Aindrid, S., Connaughton-Crean, L., O Duibhir, P., & Travers, J.
(2022). Ag tact le daltai a bhfuil riachtanais spe|3|alta oideachais acu i
scoileanna Gaeltachta agus lan-Ghaeilge. Ollscoil Chathair Bhaile Atha

Cliath; Sealbh. https://www.cogg.ie/taighde-cogg/

Ni Dhiorbhin, A., Connaughton-Crean, L. & O Duibhir, P. (2023). Solathar san
oideachas lan-Ghaeilge agus Gaeltachta do phaisti a bhfuil Béarla mar theanga
bhreise acu. Baile Atha Cliath: Sealbhi, Larionad Taighde Ollscoil Chathair
Bhaile Atha Cliath um Fhoghlaim agus Teagasc na Gaeilge, agus an Chomhairle
um Oideachas Gaeltachta agus Gaelscolaiochta. Le 3il ar www. c0gg.ie
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Core Irish-medium Education Competences - domains, elements and indicators Core Irish-medium Education Competences - domains, elements and indicators

Distinctive IME Distinctive IME professional competences - Indicator Further reading

professional competence -

Distinctive IME professional
competences - Element

Further reading Theme

Theme Distinctive IME Distinctive IME professional competences - Indicator

professional competence -

Distinctive IME professional
competences - Element

Domain

Domain

Pedagogical skills  Language skills
and practices

Enabling skills

18.Language agility ﬁverbal and
non-verbal scatfolding)

19.Translation skills

20.Cross-lingual connections

21.Language-rich environment

22. Language use and enhanced
output

23. Procedural scaffolding

24. Corrective feedback

25. Instructional scaffolding

The IME teacher accurately translates educational materials
from English to Irish, ensuring they are tailored to the intended
audience, such as students and parents/guardians, at an appropriate level
of comprehension.

The IME teacher accurately translates educational
materials from English to Irish, ensuring they are tailored to the
intended audience, such as students and parents/guardians,
at an appropriate level of comprehension.

The IME teacher consistently and efficiently highlights
cross-linguistic connections, emphasising metalinguistic
awareness to bolster vocabulary and biliteracy skills
across Irish and English.

The IME teacher effectively creates and sustains a language-rich learning
environment, utilizing strategies such as modelling and instructional
language displays. They leverage this environment to enrich students'
content learning and language development forbairt na teanga a
shaibhrid I measc na ndaltai.

The IME teacher consistently, strategically and competently utilises a
range of instructional strategies to promote extended student discourse
and support student language use and development (e.g. questioning
techniques, wait time, grouping strategies, classroom activities and
routines, print and multimedia)

The IME teacher systematically and effectively uses instructional
activities, routines, and interactive groupings to promote
comprehension, production and peer interaction among students.

The IME teacher strategically and competently provides corrective
feedback on student language use in the form of both reformulations
(the teacher provides the correct form) and prompts (the teacher doesn’t
provide the correct form but gives hints to bring students’ attention to
errors e.g. metalinguistic cues, clarification requests) in a sensitive and
effective manner. They address the need for corrective feedback across
all aspects of the target language, including lexical, phonological, and
syntactical aspects.

The IME teacher consistently and proficiently integrates
diverse instructional resources, such as graphic organizers,
word walls, and manipulatives, to enhance comprehension.

Additionally, they frequently offer scaffolds like writing frames
and graphic organizers to encourage continued development of
academic oral and written language skills.

Lyster, R. (2007). Learning and teaching languages through content:
A counterbalanced approach. Amstardam: John Benjamins.

Mac Lochlainn, A. (2015). In ord is in Eagar.
Baile Atha Cliath: Cois Life.

Ballinger, S., Lyster, R., Sterzuk, A., & Genesee, F. (2017).
Context-appropriate crosslinguistic pedagogy: Considering the role of
language status in immersion. Journal of Immersion and Content-Based
Language Education, 5, 30-57.

Gibbons, P. (2014). Scaffolding language, Scaffolding learning:
Teaching English Ianguagleille;arners in mainstream classrooms.
einemann.

Creese, A. (2006). Supporting talk? Partnership teachers in
classroom interaction. International Journal of Bilingual Education
and Bilingualism, 9, 434-453.

Tedick, D.J. & Lyster, R. (2020). Scaffolding language development in
immersion and dual language classrooms. Nua-Eabhrac: Routledge.

Ni Mhurchd, C., Ni Aogain, S. agus O Ceallaigh, T.J. (2023).
Aiseolas ceartaitheach mar réiteach ar easnaimh theangeolaiocha
sa tumoideachas lan-Ghaeilge. TEANGA, the Journal of the Irish
Association for Applied Linguistics

Tedick, D.J. & Lyster, R. (2020). Scaffolding language development in
immersion and dual language classrooms. Nua-Eabhrac: Routledge.

Communication skills

Planning skills

26. Universal Design for Learning
(UDL)

27. Communication with parents
and other professionals

28. Collaboration with classroom
assistants

29. Planning language integration
across the curriculum

30. Biliteracy development

The IME teacher effectively implements Universal Design

for Learning (UDL) principles to create inclusive and accessible |
earning environments. They strategically and proactively design and

manipulate instructional materials and resources, activities, and
assessments that accommodate diverse learner needs, preferences,

and abilities. Additionally, they frequently provide multiple means
of representation, expression, and engagement to optimize learning

outcomes for all students.

The IME teacher adeptly communicates vital information
regarding immersion education to parents/guardians
and other professionals, empowering them to engage fully
in their children's educational progression.

The IME teacher effectively collaborates with classroom assistants
to devise innovative and cooperative strategies and assessments to
support students' language growth and content learning.

The IME teacher regularly and competently integrates language-
oriented and content-oriented teaching in curricular planning,
incorporating varied language-focused activities within and across
different disciplines (i.e. form-focused instruction).

The IME teacher consistently and effectively plans, prioritises, and
allocates instructional time for biliteracy development.

Nic Aindriii, S., Connaughton-Crean, L., Travers, J. & an
tOllamh O Duibhir, P. (2022). Ag Taci le daltai a bhfuil riachtanais
speisialta acu i scoileanna Gaeltachta agus lan-Ghaeilge.

Baile Atha Cliath: Ollscoil Chathair Bhaile Atha Cliath,
Sealbhi,Igh 49-55
Le fail ar: https://www.cogg.ie/wp-content/uploads/Ag-tac%C3%BA-
le-dalta%C3%AD-a-bhfuil-RS0-acu-sa-ch%C3%B3ras-1%C3%A1n-
Ghaeilge-.pdf

Nic fomhair, A. (2020). Rl na dtuismitheoiri san oideachas lan-
Ghaeilge. In G. Nig Uidhir, S. Mac Corraidh, & C. O Pronntaigh (Eds.),
Taighde agus Teagasc 7 (pp. 98—114). St. Mary’s University College,

Belfast. https://www.stmarys-belfast.ac.uk/downloads/research/

TandTVolume7.pdf.

Rogan, Thomas (2021). The role of classroom assistants: a case study
in the context of an immersion school. Trachtas Ed.D. Le fail ar: https://
theses.gla.ac.uk/82222/7/2020RoganEdD.pdf
Léite 30/03/24.

Rogan, Thomas (2021) The role of classroom assistants: a case study
in the context of an immersion school. Ed.D thesis. Available at https://
theses.gla.ac.uk/82222/7/2020RoganEdD.pdf
Accessed 30/3/24.

De Briin, J. (2023) The teaching and learning of reading in Irish of
9-11-year-olds in immersion settings in Ireland: A mixed methods case
study. DCU: PhD thesis. Ar fail ag: https://www.cogg.ie/wp-content/
uploads/Thesis-J.-de-Br%C3%BAn-HARD-COPY-14.07.22-16213971-
2022-with-refs-appendices.pdf
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Aguisin 3
Assessment for
Professional Practice

This reflective resource may be used by an individual teacher
for the purpose of tracking professional development and
identifying areas for improvement, or it may be used as a tool
to promote discussion and evaluation within a team or at whole
school level.

The three levels represent stages along the professional competences continuum
where a teacher, a team or a whole school may consider themselves to be at the
time of reflection and completion.

Level: 1 =Emerging 2 =Demonstrating 3 = Excelling

1. Emerging: At this stage, teachers have achieved a level of awareness about
the described practice. They seek to make the practice a part of their own
teaching repertoire although attempts are typically not effective.

2. Demonstrating: At this stage, teachers not only understand the importance
of the practice for effective Irish-medium teaching, but also make frequent
attempts to make it a part of their own teaching repertoire. Many, although
not all, attempts are effective.

3. Excelling: At this stage, the practice has become a part of the teacher’s
daily repertoire. It is in action, live, and at play in the classroom or wider
school on a consistent basis. The teacher is adept and confident in
implementing the practice.

Core competencies in all-Irish education - An assessment tool for professional practice

School:
Whole school evaluation 'Y / N

Individual teacher or group of teachers:

Vision and Values

Commitment to language

The IME teacher consistently demonstrates a deep appreciation for the significance of
Irish-medium education (IME) in the revitalization of the Irish language.

The IME teacher consistently acknowledges the correlation between their own
proficiency in Irish and the progress of their students.

Emerging ‘ Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?
What goals for improvement do you wish to pursue?

Child centred focus

The IME teacher competently actively empowers students' voices,
ensuring they are heard and valued in all instructional decisions.

The IME teacher consistently demonstrates deep understanding and appreciation
for the diverse cultural backgrounds, beliefs, and practices of their students.

Emerging Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?
What goals for improvement do you wish to pursue?

Date(s):

Vision and Values
Identity

The IME teacher capably and confidently cultivates immersion teacher identity by embodying programme values,
enhancing language proficiency, and integrating culture into teaching, inspiring students and colleagues.

The IME teacher consistently cultivates immersion student identity by integrating language and culture,
promoting pride in language skills and heritage, and fostering belonging and confidence.

Emerging Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?
What goals for improvement do you wish to pursue?

Community

The IME teacher effectively strengthens the IME community by fostering network growth, encouraging parental/guardian
involvement, valuing classroom assistants, and recognising community connections.

The IME teacher capably utilises the Gaeltacht to enhance both
student language skills and their own language development.

Emerging Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?
What goals for improvement do you wish to pursue?




Combhairle na Gaelscolaiochta

Core competencies in all-Irish education - An assessment tool for professional practice

School:
Whole school evaluation 'Y / N

Individual teacher or group of teachers:

Teacher Knowledge

Date(s):

Teacher Knowledge

Combhairle na Gaelscolaiochta
Core competencies in all-Irish education - An assessment tool for professional practice

School: Date(s):

Whole school evaluation Y / N

Individual teacher or group of teachers:

Knowledge for immersion advocacy

The IME teacher has a deep understanding of the theoretical principles,
distinctive features, and goals of immersion education.

The IME teacher consistently demonstrates adeptness in crafting an immersive learning atmosphere
that systematically encourages linguistic learning, usage, and advancement.

The IME teacher frequently emphasises promoting sociocultural competence among learners,
enhancing their understanding and appreciation of diverse cultures.

Emerging Demonstrating | Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?

What goals for improvement do you wish to pursue?

Teacher knowledge about the language

The IME teacher demonstrates advanced proficiency in communicative language competence, excelling in linguistic
(e.g., extensive vocabulary and discipline-specific terminology, grammatical accuracy), sociolinguistic (e.g., culturally
appropriate language use, effective discourse strategies), and pragmatic (e.g., adaptability, coherence, fluency) skills.

Emerging Demonstrating | Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?

What goals for improvement do you wish to pursue?

Knowledge for pedagogical integration

The IME teacher demonstrates an adept understanding of theory and research that guide
integration of content and language in immersion education.

The IME teacher exhibits a nuanced grasp of the design and implementation of multiple assessments,
both formative and summative, to assess both content learning and language development.

Emerging Demonstrating | Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?

What goals for improvement do you wish to pursue?

Knowledge for inclusion

The IME teacher knowledgeably employs consistent and effective differentiation strategies based
on students' language proficiency levels, readiness, interests, and individual needs, adjusting language
objectives, content, instructional methods, grouping arrangements and student outputs accordingly.

The IME teacher illustrates a deep understanding of children's holistic development and the unique requirements
of students with special educational needs. This includes knowledge of relevant legislation, conducting thorough
assessments, implementing effective interventions, monitoring progress, and documenting outcomes.

The IME teacher consistently demonstrates mastery in overseeing multicultural classrooms and establishing inclusive
environments that embrace language, culture, ethnic and learning diversity within IME.

Emerging Demonstrating | Excelling

Are there areas of further enquiry that you wish to explore?
What evidence supports your assessment?

What goals for improvement do you wish to pursue?

Pedagogical Skills and Practices Pedagogical Skills and Practices

Enabling skills

The IME teacher consistently, strategically and competently utilises a range
of instructional strategies to promote extended student discourse

The IME teacher systematically and effectively uses instructional activities, routines, and interactive
groupings to promote comprehension, production and peer interaction among students.

The IME teacher strategically and competently provides corrective feedback on student language use in the form
of both reformulations (the teacher provides the correct form) and prompts (the teacher doesn’t provide the correct
form but gives hints to bring students’ attention to errors) in a sensitive and effective manner.

The IME teacher consistently and proficiently integrates diverse instructional resources, such as graphic organizers,
word walls, and manipulatives, to enhance comprehension. Additionally, they frequently offer scaffolds like writing
frames and graphic organizers to encourage continued development of academic oral and written language skills.

The IME teacher effective1ly implements Universal Design for Leaming (UDL) principles to create inclusive and accessible
learning environments. They strategically and proactively design and manipulate instructional materials and resources,
activities, and assessments that accommodate diverse learner needs, preferences, and abilities. Additionally, they frequently
provide multiple means of representation, expression, and engagement to optimize learning outcomes for all students.

Emerging ‘

Language skills
The IME teacher masterfully and consistently modifies teacher talk, ensuring comprehensible input,
(e.g. speed, intonation, repetition, paraphrasing, cognates) as appropriate

The IME teacher accurately translates educational materials from English to Irish,
ensuring they are tailored to the intended audience (e.g. pupils/parents/guardians).

The IME teacher consistently and efficiently highlights cross-linguistic connections, emphasising
metalinguistic awareness to bolster vocabulary and biliteracy skills across Irish and English.

The IME teacher effectively creates and sustains a language-rich learning environment, utilizing strategies such as
modelling and instructional language displays. They leverage this environment to enrich students' content learning and
language development forbairt na teanga a shaibhriii i measc na ndaltai.

Emerging Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?

What evidence supports your assessment? ) )
pportsy What goals for improvement do you wish to pursue?

Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?
What goals for improvement do you wish to pursue?

What evidence supports your assessment?

Communication skills

The IME teacher adeptly communicates vital information regarding immersion
education to parents/guardians and other professionals.

The IME teacher effectively collaborates with classroom assistants to devise innovative and cooperative strategies

Planning skills
and assessments to support students' language growth and content learning.

The IME teacher regu_larIY and com etentlgl integrates language-oriented and content-oriented teaching in curricular planning,
incorporating varied language-focused activities within and across different disciplines (i.e. form-focused instruction).

- - - - The IME teacher consistently and effectively plans, prioritises, and allocates instructional time for biliteracy development.

Emerging ‘ Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?
What goals for improvement do you wish to pursue?

Emerging Demonstrating ‘ Excelling

Are there areas of further enquiry that you wish to explore?

What evidence supports your assessment? . )
pportsy What goals for improvement do you wish to pursue?

What evidence supports your assessment?
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